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ABSTRACT 
ETHNIC AND RACIAL IDENTIFICATION OF BLACK, MIDDLE 
CLASS ADOLESCENTS AND THEIR PARENTS 
SEPTEMBER 1989 
GERALDINE MORRIS PINKSTON, B.S., BALL STATE UNIVERSITY 
M.A., BALL STATE UNIVERSITY 
Ed.D., UNIVERSITY OF MASSACHUSETTS 
Directed by: Ena Vazquez-Nuttall, Ed.D. 
The purpose of this dissertation was to assess 
racial and ethnic identification in Black, middle class 
adolescents and their parents. Intergenerational 
similarities and differences were explored through an 
instrument (The Black Identification Scale), which was 
specifically developed for this study. Attitudinal and 
behavioral answers were solicited through a forced-choice 
format. 
The participants of the study included high school 
students enrolled in grades nine through twelve, and 
adults over the age of thirty. The primary sample was 
vi 
taken from the capital of a small, New England State, and 
nine surrounding towns. This northeastern sample was 
composed of 116 parents and 122 adolescents, representing 
78 families. Exposure to racially integrated academic, 
work, and residential settings was high for this group. 
A second, comparative sample of 41 teenagers was 
selected from a midwestern, middle class, community which 
was racially homogeneous. This group was included to 
determine if youngsters who have both grown up, and been 
educated in a racially "insulated" environment display 
similar racial and ethnic identification as those who have 
had more varied experiences with other cultural groups. 
The six hypotheses examined, were supported by the 
results of the study. In the first hypothesis, it was 
predicted that parents (having directly experienced the 
Civil Rights Era), would exhibit a higher degree of ethnic 
and racial identification than would their children. This 
hypothesis served as a foundation for the study. Second¬ 
ly, mothers and fathers were predicted to display similar 
levels of racial and ethnic identity. 
The next two hypotheses speculated that fathers would 
possess a stronger degree of racial/ethnic consciousness 
than their daughters or sons. The final hypotheses 
vii 
predicted greater racial and ethnic identification in 
mothers than in their adolescent daughters or sons. 
The results of the study suggested that Black, middle 
class parents are more racially and ethnically bonded than 
are their adolescents who are removed by two decades from 
the turbulent Movement of the 1960’s. 
viii 
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CHAPTER I 
INTRODUCTION 
This chapter shall introduce the dissertation by 
providing a framework for conceptualizing the central 
problem. The background, purpose, significance and 
limitations will also be described. 
Statement of the Problem 
Through time, the need for ethnic identification 
among subgroups in America has been substantial. For 
a multitude of reasons, Black Americans have been 
particularly enticed to seek comfort in the familiar, 
to maintain a connectedness with their roots, and to 
preserve past traditions. 
Much has transpired over the decades which has 
contributed to a sense of separation and loneliness for 
African-Americans. The Civil Rights Movement brought 
clearly into focus a yearning to be more knowledgeable 
about their ancestral background. 
Approximately twenty years have elapsed since the 
tremendous intensity of the Black Consciousness, or Civil 
Rights Movement. The teenagers of that epoch are now 
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parents of adolescents who can only indirectly comprehend 
the significance of the the joys and devastations of those 
earlier days. For those who grew up during that period, 
"Blackness", perhaps through necessity, was a vital 
portion of one's self-concept, both from an internal and 
from an external group perspective. 
Across America, many Black parents have chosen to 
become intimately assimilated into the majority culture 
through various channels, including education, employment, 
and residence in integrated communities. The apparent 
lessening--at least, on a covert level--of racial 
discrimination, and the emphasis on ethnic identification, 
may have contributed to a generation of Black youth whose 
racial perceptions may be quite different from those of 
their parents. These differences may be particularly 
evident in teenagers who have spent most of their 
formative years in multi-cultural environments. 
A number of pertinent questions surface as one 
contemplates the ramifications of changes in thinking 
over the past two decades. Exploration of these questions 
may prove crucial to the comprehensive understanding of 
America's Black youth as they relate to peers, parents and 
society, at large: 
1. How important is ethnic identification to 
today's Black teenagers? 
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2. How similar in racial and ethnic 
identification are Black adolescents to 
their parents? 
3. Does "Black" continue to be beautiful as 
the Eighties draw to a close? 
Background 
The answers to these and other questions shed light 
upon feelings related to racial self-esteem and identity 
in the Black community. The history of Blacks, in this 
country, has been saturated with opportunities which have 
required a continuous evaluation of these feelings. 
Before the early 1950's, research on ethnic 
identification primarily involved European immigrants. 
The Brown versus Board of Education Decision, in 1954, is 
believed to have been instrumental in the refocusing of 
interest to the self-concept of African-Americans. 
Studies were conducted during the late 1960's and 1970's 
which focused on issues, ranging from positive changes in 
acceptance of physical features, (i.e., skin color and 
facial features), to increased commitment to the 
maintenance of Black culture. 
Many of the earlier studies involving Black Americans 
posed serious questions regarding the comfort level and 
acceptance of facets which may be considered "uniquely" 
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related to racial individualism. Much of the literature, 
prior to the mid 1960's, pointed to preferences in Black 
samples for physical features, skin coloring, and other 
attributes, which most closely resembled Caucasian 
characteristics. These preferences were reported in some 
studies to be evident as early as the preschool level 
(Williams and Morland 1976). 
Williams and Morland (1976), and others also 
suggested that much of the positive group identification 
was linked to the Civil Rights Movement. This Movement 
has been considered a catalyst in at least two important 
areas: 
1. Increased pride and acceptance of the complex 
parameters of Blackness in a broad sense 
(including physical and cultural aspects). 
2. The successful erosion of barriers which 
supported double standards for the 
actualization of dreams and aspirations. 
Purpose of the Study 
The purpose of this study is to provide a picture of 
racial and ethnic identification in Black, middle class 
adolescents and their parents. Intergenerational 
similarities and differences are explored through an 
identification scale which was developed specifically for 
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this research. In addition, gender comparisons of racial 
attitudes, awareness, and behavior, are examined. 
A secondary purpose of the study is to obtain some 
initial information about the instrumentation (Black 
Identification Scale) which is being utilized for the 
first time. That information includes data on relia- 
bility> an<* *be respondents' general impressions of the 
scale which should help to refine the questionnaire. 
Significance of the Study 
This study provides information which will stimulate 
thinking about group relatedness and pride in the cultural 
heritage of Black citizens. The questions asked, provide a 
mechanism for parents to comprehend their childrens' 
perceptions of being persons of color. Adult participants 
may gain increased insight into the complex role of racial 
and ethnic determinants on their daily lives as the 
societal climate continues to change. The most important 
contribution of this study may be affording an opportunity 
for a select number of Black Americans--those of middle 
class status—to reflect on the common denominators 
affecting African Americans as a whole. In addition, 
meaningful information will hopefully be abstracted from 
the newly developed scale, and from the results of the 
study which will assist other racial or ethnic groups in 
understanding Black youngsters and adults. 
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Limitations of the Study 
Due to the voluntary nature of the study, persons 
comprising the sample may not be representative of other, 
Black, middle class adolescents and adults, or of Black 
individuals comprising other socioeconomic categories. It 
is possible, for example, that persons who decline 
participation, may possess less interest in ethnic/racial 
identification than those who would take part in the 
experience. By definition, ("middle class") it can be 
anticipated that this sample is composed of persons who 
are more highly educated, accessible to self-disclosure 
and exploration, and more financially solid than the 
general Black population. Difficulty in recruiting 
subjects resulted in a relatively small sample. 
In addition, because of the absence of randomization in 
the sampling process, the attributes of the participants 
may not be totally representative of the area from which 
they are drawn. Perhaps, most importantly, it should be 
remembered that poorer Black Americans—those who may 
have experienced less exposure to "mainstream" American 
ideation and expectations—may respond differently to 
questions than the present sample. Thus, generalizations 
and conclusions must be interpreted with caution. 
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Some participants expressed concerns about the forced 
choice format of the questionnaire. They indicated that 
the format limited their range and flexibility of response 
and interfered with their ability to accurately reflect 
feelings. Furthermore, the reliability of the answers was 
totally dependent upon the willingness of participants to 
honestly report their attitudes and behaviors. 
CHAPTER II 
REVIEW OF THE LITERATURE 
Racial identification is believed by a number of 
researchers to be an important component of one's overall 
sense of self-esteem and self-concept (Grier and Cobbs 
1968, Pouissant 1970, and Powell-Hopson 1985). Based on 
this premise, the chapter will begin with theories which 
outline the development and significance of general 
identification. It will then progress to theories which 
specifically address the formation and expression of 
racial attitudes, and color preference (White/Black bias). 
The final segment will highlight the Black Middle Class. 
Self-esteem and Self-concept 
For the purposes of this study, self-esteem is defined 
by Hulbary (1975) as "the intrinsic worth an individual 
attaches to himself as a person" (p. 105-6). On the other 
hand, self-concept is considered to be the mental image 
one has of self, which is guided by biological consider¬ 
ations and confrontation with society, (i.e., family, 
peers, church, and schools). 
Stanley Coopersmith (1968) invested much of his energy 
into constructing a coherent fraieeworK for understanding 
self-esteem. He suggested that the major factors con¬ 
formation of high self-esteem can be 
tributing to the 
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described in terms of three conditions: 1) the accep¬ 
tance of the child by his parents, or surrogate adults; 
2) clearly defined limits and values; and, finally, 
3) respect and latitude within defined limits. He argues 
that "children respond to parental behavior, not in terms 
of its qualities measured along absolute scales, but 
rather in a comparative or realistic framework" (p. 30). 
More explicitly, Young (1972) contends that the child 
evaluates his treatment by looking at how other children 
in the family, or children in his circle are managed, when 
determining his or her level of worthiness. E. Earl 
Baughman states that, 
The child has no basis for evaluating the 
behavior of his parents against the general 
average, but he can judge the responses he 
receives against those secured by his siblings 
and members of his peer group. In a similar 
way he can compare how he is treated by his 
teachers and other significant persons in his 
world with how other children are treated by the 
same individuals. This comparative process, we 
believe, is central to the concept that a child 
develops of himself (in Young, p. 191). 
Montemayor and Eisin (1977) approached self-concept from a 
"cognitive-structural" perspective. They suggested that 
"age-related changes in different categories depend on the 
category" (in Lynch and Gergen, 1977, p. 196). Between 
the ages of ten and eighteen, an increase was seen in. 
1. occupational role, 
2. existential or individuating, 
3. ideological and belief references, 
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4. sense of self-determination, 
5. sense of unity, 
6. interpersonal style, 
7. psychic styles. 
Lynch, Norem-Hebeinsen, and Gergen <1981) focused 
on some of the specific factors felt to be related to 
self-concept during the period of adolescence. The 
researchers measured self-image with the Offer Self-Image 
Questionnaire (OSIQ) which contains eleven scales: Impulse 
Control, Emotional Tone, Body and Self-Image, Social 
Relationships, Morals, Sex Attitudes, Family Relation¬ 
ships, External Mastery, Vocational and Educational Goals, 
Psychopathology, and Superior Adjustment. Findings 
included the following: 
1. academic ability or success and individual 
self-concept are significantly and highly 
related, 
2. urban youth reported a higher level of self¬ 
esteem than rural ones in each area assessed, 
3. males appeared to possess higher feelings of 
esteem in body image and in external mastery, 
4. females studied, displayed higher "moral 
evaluation" and confidence in their relation 
ships with others. 
In addition, these authors contend that "most available 
evidence confirms the belief that self-concept becomes 
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less stable and more negative in early adolescence, or the 
junior high school years" (p. 193). Compared to younger 
children, those in early adolescence displayed heightened 
self-consciousness, greater instability of self-image, and 
lower self-esteem. Generally, self-esteem was seen to 
increase during the high school years for both males and 
females. Greatest improvement was noted in seniors, 
particularly, relative to freshmen. 
Solomon (1980) suggested that puberty and changes 
in expectations were the two primary influences on the 
development of self-concept during the early adolescent 
period (in Lynch, Norem-Hebeisen and Gergen, 1981, 
p. 196). Mid adolescence is thought to be accompanied 
by a peak in parental pressure, increased importance of 
the peer group, and in choices which will have far- 
reaching consequences for later occupational options. 
Older adolescents appear to be better able to integrate 
the differing factions. 
The African Influence on Black Americans 
The issue of self-concept and identification for Black 
Americans is extraordinarily complex, even when one only 
considers the group’s history in this country. Some 
writers, however, such as Turner and Jones, (1982), feel 
that African culture has had a major influence on many 
aspects of personality, customs and adjustment to America. 
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African and Euro-American perceptions are assumed to be 
substantially dissimilar. Outlines of the two 
philosophies are offered by Turner and Jones (1982) and 
White (1984). 
Aspects Of Black Culture With Reference To Philosophy 
About The Nature Of Man. Group Ethos. Time Concepts. 
Tradition And Respect For Age 
The holistic view of man includes: 
Union between physical and spiritual 
A life cycle which is unending 
Harmony with nature 
Group Ethos includes: 
Collective group responsibility 
A strong kinship system 
Valuing of the extended family 
A belief in shared responsibility 
Time concept is typified by: 
An elastic concept of time 
An unhurried approach to tasks 
A phenomenalist emphasis 
A belief that time is associated with 
events—or noteworthy occurrences 
Tradition is conceptualized by: 
Behavior which defines passages among various 
life stages 
Practices are set governing interaction and 
responsibility 
Respect for age is characterized by: 
Knowledge being associated with age 
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Historical chronologers 
Oral transmission of customs 
(in Turner and Jones, 1982, p. 24) 
Joseph White (1984) offers a contrasting 
Euro-American world view for many of the areas cited 
above. His outline is included below. 
Euro-American World View 
A mind-body dualism, (inherited from Descartes): 
(Refers to thinking along dichotomous lines of 
rational-irrational, or affective-cognitive, etc). 
Individualism: 
The individual is considered as separate, distinct, 
alone, apart and independent from others 
A pyramid formation exists which includes the 
necessity for winners, losers, survivors, 
and non-survivors 
The encouragement of "rugged individualism" which 
fosters competition, establishing power, 
dominance, and control through manipulation 
The time concept is thought to be: 
Orientated towards work, future, and money 
Measured in a linear system 
Not considered competitive 
Age orientation: 
14 
The accent is on youth 
The elderly are not valued 
(White, 1984, pp. 11-13) 
Gerald Jackson (1982) looked more closely at West 
African tradition. "To the traditional African, there 
were no formal distinctions between the sacred and the 
secular, religious and non-religious, or between the 
spiritual and the material areas of life. Beliefs and 
actions were regarded as inseparable and, as a result, 
were extended to relationships between the individual and 
the group" (Mbiti, 1971). These examples represent a 
syncretistic mode of thought since they involve a 
"combination of different forms of beliefs, or practices" 
(Webster's Seventh Collegiate Dictionary, 1966, p. 893). 
Makinde (1975) stated, 
As an oral culture, there were no creeds to 
follow or written forms of guidance and, as a 
result, it was assumed that where the person was 
fixed in time, his religion was also fixed and 
he was expected to be religious seven days a 
week. To be human in this milieu, therefore, 
entailed a holistic perspective or an out¬ 
look ...( cited in Jackson, 1982, p. 247). 
The African influence appears almost inescapable when 
one considers Black language and music. As a backdrop, 
African languages contain an abundance of vowels. 
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Tonality and accents contribute to the continued existence 
of syncopation, according to Jackson (1982). He suggested 
that the "talking drum", which was employed in the early 
period of American slavery, was responsible for the 
incorporation of lingual rhythms into music. 
The African child was said to have learned the 
acoustical phonetic signs of the drum, rather than a 
written alphabet. Bebey suggests that: 
The musical games played by children are never 
gratuitous; they are a form of musical training 
which prepares them to participate in all areas 
of adult activity—fishing, hunting,...attending 
weddings, funerals, dances.... This explains, 
why every conceivable sound has its place in 
traditional African music, whether in its 
natural form as it is produced by the object 
or animal in question, or reproduced by an 
instrument that imitates them as faithfully as 
possible. (Cited in Jackson, 1982, p. 250). 
Afro-American children are thought to have undergone a 
similar learning process. However, in the United States, 
the settings which foster this learning are believed to 
be the church and family. 
Jackson presents the "Black" perspective as 
recognizing and accepting both cognitive and affective 
domains, which is also exemplified in the West African 
culture. He agrees with Mathews* (1976) thinking that, 
"homeland and overseas African persons know reality 
predominantly through the interaction of affect and 
Symbolic Imagery" (in Jackson, 1982, p. 250). Affect 
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acts to personalize the phenomenal world in the 
Africanized mode of reflection. In this sense, affect 
is described by Jackson as referring to the feeling self, 
the emotive self engaged in experiencing phenomena holis¬ 
tically. Jackson cautions that "affective" is not to be 
regarded as irrational or intuitive impulses which lack 
inferences or reasoning without evidence. Jackson 
explains that symbolic imagery represents the interaction 
between affect and evidence. 
Pasteur and Toldson (1982) suggest that, as in the 
African culture, a total relationship exists between mind 
and body for Black Americans. "The African seems to know 
that the first reality is the reality of the body. The 
first testing of reality takes place through motor 
activity; what can be altered in the external world by 
motor activity is real" (p. 238). These authors further 
contend that the African is thought to possess "extreme 
bodily sensitivity." This sensitivity and connection 
between body and mind are apparent in their daily 
routines. Visual clues provided to the Black individual 
may reveal as much information as those received through 
the auditory channel. Pasteur and Toldson (1982) further 
suggest that the Black person relating the event, becomes 
the experience. 
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The perception of time is the final area which will 
be explored from an African standpoint. Traditionally, 
the African believed in life forces or in external 
causation. "These forces were believed to be the essence 
of being, and operated in an irregular and unpredictable 
pattern" (Pennington, 1976, p. 217). The above forces are 
believed to be inseparable from time, thus, precluding its 
measurement in a quantifiable or consistent manner. 
Smitherman (1973) speculates that, for many Blacks, 
time "is not a commodity rigidly controlled by a metric 
system, but a series of events that are experienced and 
shared with others throughout the course of the life 
cycle" (in Jackson, 1982, p. 255). 
Racial Self-esteem and Identification 
Having considered the proposed African connections 
to the lives of Black Americans, we can now focus on the 
factors influencing racial self-esteem which have origins 
in the United States. Much of the earlier literature 
emphasized a "mark of oppression" mentality. This manner 
of conceptualizing Blacks was characterized by Kardiner 
and Ovesey, in their "landmark" psychoanalytic study which 
was published in 1962. The anger stemming from discrimi¬ 
nation against Blacks, was thought to be internalized as 
self-hatred. Whites were believed to be idealized by 
their counterparts. Grier and Cobbs (1968) and Pouissant 
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(1970) also speculated that societal rejection and 
prejudice have resulted in tremendous damage to self¬ 
esteem among Black persons. 
Foster and Perry (1982) set out to determine if, 
indeed, Blacks suffered from “self-hatred", as a result of 
racism and discrimination. They concluded that “despite 
dissatisfaction with some of the social and economic 
conditions of their lives, Blacks reported higher levels 
of self-valuation than did Whites” (p. 60). 
Results reported prior and during the Civil Rights 
period of the 1960's sugggested that those of "marginal" 
middle class status were more vulnerable to lowered 
personal and racial self-esteem than were those indi¬ 
viduals from lower income groups (Frazier, 1962; Porter, 
1971). Post-Civil Rights Movement research does not 
reveal a high correlation between racial self-esteem and 
personal self-esteem. Depending on the factor being 
assessed, the studies yielded varying conclusions. For 
example, ability to perform family roles, and estimates 
of academic potential have been found to be equal to the 
perceptions of White individuals. Perceptions of ability 
to control the work environment, and personal efficacy 
have conversely been reported to be less satisfactory. 
Overwhelmingly, the reported data following the Civil 
Rights period pointed to the personal self-esteem of Black 
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Americans being at least equivalent to that of Caucasians 
(Brand, Ruiz, & Padilla 1974; Rosenberg 1965; Flanagan & 
Lewis 1969). Some researchers, such as Madison Foster and 
Lorraine Perry (1982) found that personal self-esteem of 
Blacks surpassed their counterparts. Age and education 
were felt to be the characteristics which were most 
closely associated with the level of "self-valuation" . 
The following conclusions were drawn: 
1* Older Blacks tended to appraise themselves 
more positively than younger Blacks. 
2. When sex was held constant, not only did 
older Blacks have a higher valuation of 
themselves, but Black males indicated 
higher levels of self-valuation than did 
females. 
3. Women with less education tended to 
to have greater self-valuation 
than did other women. 
4. Employed and married Blacks tended to 
express a slightly higher self-valuation, 
than did unemployed and single persons. 
(Foster and Perry, 1982, p. 65) 
The above writers (1982) concluded that self-valuation 
among Blacks was most highly related to general happiness 
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with one's life, satisfaction with family life, as well as 
personal happiness. 
Porter and Washington (1979) provided additional 
insights for understanding racial identity or self-esteem 
through the depiction of several theoretical approaches. 
The first approach (The Relative Deprivation Theory) 
deserves particular attention. 
The Relative Deprivation Theory supported the con¬ 
tention that discrimination played a significant role 
in the self-concept of African Americans. This theory was 
formulated on the assumption that among Blacks, “rapid 
socioeconomic change has led to rising expectations and to 
a shift in reference groups" (Porter and Washington, 1979, 
p. 57). 
A predominant standard of reference in determining 
well-being for Black Americans has been the Caucasian 
group. Whites were felt to represent prestige, power and 
a monopoly on material goods and opportunities. As a 
result, comparisons to this group were thought to enhance 
a sense of relative deprivation and dissatisfaction. Thus, 
Black persons who possessed the highest expectations, and 
who felt the most frustration over racial discrimination, 
would be expected to be intensely affected under this 
model. According to Porter and Washington (1979) these 
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persons would probably be young, middle-class, urban, and 
male. These groups were expected to display the highest 
racial self-esteem and the most militancy in their racial 
attitudes. This assumption is related to the speculation 
that militant attitudes and high racial self-esteem are 
related. (For the purposes of this study, the term, 
militancy will imply a change in thinking, during which 
the "status quo" or stereotypical "Negro role" would be 
rejected). Militant attitudes and favorable in-group 
image were found to be positively related by some 
researchers (Caplan, 1970, and Tomlinson, 1970). 
The paradigms explored by Porter and Washington 
predicted that an increase in racial self-esteem would 
impact personal self-esteem. Evans and Alexander (1970), 
and Ward and Braun (1972) contended that racial militancy 
and positive self-image were positively correlated across 
a number of measures being utilized. Throughout the 
literature, the magnitude of the correlation differed 
according to the theoretical model being explored. The 
highest effect was shown in the locus of control studies. 
The theoretical models under which Washington and Porter 
classified the studies on self-esteem, included social 
evolution, locus of control, and the tangle-of-pathology 
theories. The social evaluation theory follows the premise 
that "human beings learn about themselves by comparing 
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themselves with others" (Porter and Washington, p. 63). 
The outcome of social evaluation may result in positive, 
neutral, or negative self-appraisals, dependent upon the 
reference group. Young concurs with writers such as 
Rosenberg and Simmons (1971), and McCarthy & Yancy (1971) 
that it is important to utilize Blacks as a reference 
group for personal comparison when looking for a 
"constant" context for evaluating high personal self¬ 
esteem in many Black youngsters. They suggest that, 
The child compares himself to those with whom he 
is in actual association in sustained social 
relations. The typical Black child spends his 
formative years in essentially a Black world. 
The Black community provides him with his frame 
of reference, and he compares himself on a 
personal level with other Black children, not 
with White children. The critical factor is how 
the Black child perceives he is treated by these 
same individuals. In this consonant context, 
Black children are exposed to norms and prac¬ 
tices that insulate them from low societal 
ranking. The confrontation with the White 
world occurs for most Black children after the 
foundation of their self-esteem has been 
established in a Black setting (Young, 1972, 
p. 63, 1971). 
In addition, Young suggests that Black, urban children 
generally lose their "totally" Black orientation earlier 
than do their rural counterparts. 
If this theory is valid, research should be available 
which shows a high level of esteem in youngsters who are 
in a "protective, constant environment", (i.e., a child 
in a lower socio-economic family, or one living in a 
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segregated setting). The results of research ranged from 
similar findings of self-esteem between lower and middle 
class persons, to a higher sense of self-esteem in Black 
children from poorer backgrounds. St. John's (1975) review 
of the effects of school integration on Black youngsters 
lent some degree of support to the advantages of the 
"protective, constant, environment". Conclusions pointed 
to either no relationship between the extent of school 
integration and general self-esteem, or to a negative 
relationship. Low-income children appeared to be 
particularly vulnerable to the stress of desegregation. 
The locus of control theory is composed of three 
dimensions: control ideology, sense of personal control, 
and extent to which the individual blames either himself 
or the system for his predicament. (Internal control is 
defined as one's perception that reward is contingent upon 
individual behavior. External control embodies the notion 
that rewards are controlled by external forces. On the 
first scale, Blacks' scores were similar to those of 
Whites. Black respondents obtained lower scores than did 
their counterparts on the second scale. The third scale 
(blame of self versus blaming the system) was felt by 
Quring and Epps (1975) to be particularly crucial to 
self-esteem. They proposed that, 
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Certain obstacles experienced by Blacks, i.e 
racial discrimination, operate systematically’ 
and reliably. Feelings of external control may 
thus represent not a passive belief in chance or 
fate but instead, system-blame, which indicates 
a healthy sensitivity to the real world. A 
combined feeling of high system-blame and high 
personal control may represent the healthiest 
adjustment (p. 30). 
According to Porter and Washington, the majority of 
the studies on self-esteem, which preceded the 1980's, 
appeared to share some common findings: 1) increased 
militancy of the past decade has had a positive impact 
on both racial self-concept and on personal self-image; 
2) young Blacks have reported "especially" high levels of 
racial and personal self esteem; 3) the Black conscious¬ 
ness movement may have had a particularly positive effect 
on the racial self-esteem of middle class individuals 
p. 64). Racial self-esteem is defined as the manner in 
which an individual feels about the self as Black, i.e., 
about his group identity. Personal self-esteem encom¬ 
passes feelings about the self in a comprehensive sense. 
Attitudes pertaining to racial self-esteem are the focus 
of the present study. It is predicted that higher scores 
on the Black Identification Scale would be indicative of a 
greater level of racial self-esteem than lower scores. 
David Milner (1983) expended considerable energy to 
link general identity development and self-concept to 
racial identity. He emphasized the importance of role 
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models to the young child. According to Milner, children, 
beginning at age two, tend to imitate some of the actions 
of their parents, including mannerisms and parental roles. 
In later pre-school years, children are thought to in¬ 
corporate many of the parental values, restrictions, and 
ideas into their value-systems. Milner conjectures that, 
In the absence of reward or punishment, or 
indeed any kind of guidance, the child's 
behavior becomes a microcosm of the parents'. 
It is as though the child had learned a prin¬ 
ciple 'to be like my father and mother*. He 
then incorporates many of their psychological 
properties into his own repertoire of 
properties...(this) leads to the hypothesis of 
identification which short cuts the direct 
training process (p. 57). 
Initial identification is said to be with the role model, 
in an effort to "allay fear of aggression and to obtain 
rewards". If he is similar to the model, the child 
believes that he can command the desired goals that the 
model commands. "For the child, perception of similarity 
between himself and the model is rewarding and strengthens 
the identification response" (p. 58). This conceptuali¬ 
zation is in keeping with Freudian theorists' proposal 
that young children identify with the "aggressor" due to 
that person's perceived control and power over available 
resources. Milner (1983) thus summarizes the early 
identification phenomenon as "an hypothesized process", 
accounting for the child's imitation of the model's 
complex, integrated patterns of behavior, rather than 
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discrete reactions or simple responses emitted spon¬ 
taneously without specific training or direct reward for 
emulation. 
The influence originating from parents may be 
primarily unconscious. Norms and values are strengthened 
as emotional responding from the model(s) indicates 
conformity or deviation from acceptable standards. As 
roles are internalized, so is the tendency for the child 
to see the world and herself/himself similarly to the 
model emulated. The result, according to Milner (1983), 
is that "the person's view of the world and view of 
himself/herself are indissolubly linked through the roles 
they play. They are opposite sides of the same coin, the 
currency being social roles" (p. 62). 
Berger and Luckmann (1966) conclude that these 
"views" evolve into a socially constructed reality. The 
knowledge which serves as a road map for daily conduct, is 
thought by the above authors, to be taken for granted as 
reality by the individual. A number of different reali¬ 
ties are assumed during the course of a given day; 
however, a "paramount" reality is largely shared by 
others in the environment. Identity is thus seen as an 
abstraction from several characteristics, including 
attributes, and demographic categories to which one 
belongs, as well as roles which are adopted. This theory 
is expanded to include racial identification: 
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Any one individual will arrive at a notion of 
identity partly as a result of the pressure that 
a particular reality exerts--in the gheto, for 
example, ’race' will be a crucial aspect of 
identity for many people, figuring importantly 
and frequently in their experience, and often 
with emotional overtones (p.64). 
Milner (1983) speculates that in racially segregated 
areas, race (as an element of identification) may be 
of greater significance, than for inhabitants of un¬ 
segregated areas, despite reduced inter-racial contact. 
McGuire, McGuire, and Winton (1979) offer an opposite 
hypothesis. They sought and procured evidence that ethnic 
consciousness develops only as one moves into ethnically 
mixed situations in which ethnicity becomes distinctive. 
The research involved students of schools which differed 
in racial make-up. Students in racially mixed settings 
were found more likely to develop self-concepts and 
concepts of others which included ethnicity, particularly 
if they were members of the ethnic "minority" of that 
setting. 
An attribute such as race or religion is a stronger 
component of one's identity "where the relations between 
groups are subject to strong feelings...or where they are 
institutionalized in compulsory segregation" (McGuire, et, 
al., 1979, p. 66). This thinking is plausible since these 
situations would necessarily entail periodic or ongoing 
racial or ethnic consciousness. 
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A number of researchers, including Goodman (1952) 
believe that by age three, a "consciousness of self" is in 
place, which reflects the social structure of society. 
Milner agrees with researchers who contend that simple 
racial differences also enter one's awareness as young as 
three years of age. He suggests that rudimentary versions 
of adult attitudes may be repeated (mouthed) by approxi¬ 
mately age five. At this time, it is thought that initial 
understandings of the social roles of Whites and Blacks 
appear. As time passes, "versions of adult stereotypes 
are reproduced, and the process of absorption of the 
society's colour values crystallizes into full fledged 
racial attitudes" (p. 73). 
Judith Porter (1971) also recognizes the dominant 
influence of adults, such as parents, and other elements 
on the development of early attitudes. She says that: 
A directional set is given to the mind during 
the preschool years by the reaction of the 
parents in terms of direct instruction, indirect 
instruction, or behavioral cues; the comments of 
peers; exposure to stereotypes in mass media and 
literature; spontaneous color associations, and 
observation of role occupancy. The process of 
selective perception, reinforcement, subsidia- 
tion to self-image, and cognitive closure help 
give these attitudes their final form as the 
child grows older (p. 42). 
Porter (1971) suggests that racial "awareness" 
involves learning that differences exist among categories 
of people. (Porter defines race as "a social category 
based on biological characteristics like skin color" 
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(p. 13). Thus, reactions towards one's personal 
appearance provide early messages to young children, 
and may influence the development of racial attitudes. 
Once children become aware that differences exist, 
how do they incorporate this new information into their 
former mode of thinking? Much has been written which 
highlights both racial attitudes and preferences, and the 
propensity for the color “white" over “black". Results 
from a number of these studies will be presented, followed 
by a more global summary of literature in these areas. 
Considerable differences of opinion were immediately 
evident from the findings reported. A particularly 
intense debate has ensued over the validity of assump¬ 
tions that very young children possess the capability to 
generalize "black/white preferences" to racial attitudes 
about people. 
Margaret Spencer (1982) represented one line of thought 
which emphasized cognitive development in the growth of 
racial awareness and attitudes. One hundred thirty, 
Black, pre-schoolers were administered measures of social 
competency, receptive vocabulary, racial attitudes or 
preferences, racial awareness, and decentering (the 
ability to take the affective perspective of another). 
The conclusions were as follows: 
1. Social cognitive abilities were predictors 
of racial awareness; however, the measure 
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of racial attitudes and preferences was not 
related to cognition. 
2. Black pre-school children in an urban 
midwestern, northern, metropolitan area 
were able to maintain a positive 
self-concept, while displaying the 
traditional findings of ■EurocentricM 
cultural stereotyping. 
Spencer suggests that young, preoperational period 
children gain cultural stereotypes through social learning 
experiences. The more subtle factors, such as cultural 
differentiation, integration, and categorization are more 
directly predicted by cognitive prerequisites. Spencer 
insists that racial stereotyping during the preoperational 
phase must be viewed objectively, and may not represent 
feelings of personal identity. "Objectively" held in¬ 
formation pertaining to the world is not felt by Spencer 
to be "integrated with knowledge of the 'self' as object" 
until the early school years (the period of concrete 
operational thought). 
Shantz (1975) described the young child's intuitive 
or logical process (social cognition) in detail. He 
states that, 
The manner in which the child characterizes the 
presentation of others and makes inferences 
about their covert, inner psychological ex¬ 
periences includes as a cultural dimension the 
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development of the child's awareness as a 
cultural social-biological phenomenon existent 
in his social world. This awareness supports 
the further cognitive organization and categor¬ 
ization of social objects (in Spencer, p. 277). 
Racial awareness is thus felt by Shantz to be 
"developmentally determined" and related to decentra- 
tion and interpersonal competence. These factors are 
considered to be social cognitive variables. 
White/Black Bias and Racial Discrimination 
The above thinking sets the stage for consideration of 
a number of studies conducted with children as young as 
six months of age. The first studies involve instructing 
children to select objects or figures according to the 
preferred color (black or white). Williams and Rousseau 
(1971) and May and May (1983) represent this set of 
researchers. 
May and May (1983) looked at one hundred sixty pre¬ 
schoolers from six months to four years and six months. 
Six pairs of toys (half black and half white) were 
available from which to choose. The researchers found 
that as age increased, the Afro-American children dis¬ 
played an increase in their preference for the color 
white. (An interaction was seen between age and race on 
color preference). In contrast, no significant alteration 
in color preference was found in Euro-Americans with 
increase of age. 
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Williams and Morland (1976) did not find a clear 
progression in “white" bias in their preschool population. 
A general tendency toward the positive evaluation of 
white, relative to black, was found. 
Fu and Fogel (1982) are only a few of the other 
researchers who identified a ■prowhite/antiblack bias' 
in preschoolers. Both Afro-American and Euro-American 
children demonstrated the bias; however, identification 
with white was less intense in the Black youngsters. Fu 
and Fogel concluded that color attitude may not be related 
to racial bias, but may influence one's perceptions of 
self and others. 
Renninger and Williams (1966) proposed that young 
children initially learn black/white color meanings 
(positive and negative evaluative adjectives) which 
provide the frame of reference for generalization of 
feelings to racial groups. However, when Williams and 
Roberson (1967) formulated a study utilizing a picture 
series of animals to assess racial attitudes in their 
preschool sample, the hypothesis was not totally 
supported. Racial attitudes and color meanings were felt 
to develop concurrently "with the former developing 
slightly ahead of the latter" <p. 687). Evidence was 
felt to be more consistent with the assumption that the 
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color-meaning factor contributed to early development of 
racial prejudice. 
When Stevenson and Stewart (1958) incorporated a 
number of different methods (doll assembly, figure 
discrimination, and incomplete sentences) to measure 
racial awareness and attitudes in 225, three through 
seven year olds, the writers found: 
1 . a rapid increase in ability to discriminate 
between races, in both races, in both groups, 
between above ages (three through seven). 
2. White children tended to develop such 
discriminations earlier than did Black children. 
3. Black children made a lower frequency of 
own-race choices than did their counterparts 
(i.e., in selection of a playmate). 
4. Black youngsters assigned more negative roles to 
Black children than did their counterparts to 
White children. 
Landreth and Johnson (1953) conducted some of the earliest 
research in which very young children were believed 
capable of exhibiting preferences based on skin color. 
These authors found that patterns of response to differing 
skin color (black, white, and brown) were displayed as 
early as three years of age, and became accentuated during 
the succeeding two years. However, the landmark research 
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on racial awareness and racial identification was 
conducted by Clark and Clark (1947). Two hundred fifty- 
three Black children in both northern and southern schools 
were presented dolls varying in skin and hair color. The 
students, ages three through seven, selected one of four 
dolls in response to several statements beginning with, 
"Give me the doll that..." (i.e. "is a nice doll"). The 
majority of children displayed a preference for the white 
doll. 
When Newman, Liss, and Sherman (1983) looked at ethnic 
awareness in Black, Anglo, and Hispanic children in kin¬ 
dergarten through second grade, they discovered Anglo 
youngsters showing the strongest same-ethnic preference. 
All three groups were able to identify their own ethnic 
pictures, and tended to prefer friends, accordingly. 
The controversy which encapsulates this body of 
research extends past the possibility--or perhaps more 
accurately, probability--of youngsters to translate 
preference for colors into preferences for a particular 
racial group. In addition, there appears to be 
disagreement surrounding the eariest age at which a 
youngster can and does discriminate persons by their race. 
Other studies are available which may engender less 
debate. They represent research which allows that the 
actual behavioral interactions between children of 
different racial backgrounds can be assessed. 
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Sharing behavior and racial preference were explored 
by Zinser, Rich, and Bailey (1981) in preschoolers through 
fifth grade. The researchers focused on interactions 
varying according to social distance, and selection of 
recipients for sharing. They found that through the first 
grade, students preferred to interact socially and share 
with the White child. Preference (for the White child) 
weakened in grades three through five for the sharing 
task, with no obvious preference in other situations 
reflecting "high" social distance. In "low" social 
distance arenas, however, preference was shown for the 
White child. Zinser and his associates concluded that 
older children were influenced by their awareness of 
social implications of racial categories. In contrast, 
younger students were felt to be inspired by a more 
generalized color preference. 
Some researchers associated the responses of young¬ 
sters with factors unrelated to racial categorization. 
For example, Barnett (1982) found that White children who 
harbored negative feelings towards Blacks, also demon¬ 
strated noticeably less positive attitudes towards their 
same-race peers in tasks which required cooperation. 
In another study, Findelstein and Haskins (1983) 
linked the choosing of same-color peers to differences 
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in behavioral styles. They observed their kindergarten 
sample to select peers similar to themselves. This was 
particularly true during recess and in the spring of the 
year. 
Hallinan (1982) studied a large sample (536) of 
fourth through seventh graders, to explore the 
relationship between the racial composition of the 
classroom and friendships which children cultivate. She 
found that Black students displayed a stronger tendency to 
racially segregate in the selection of friends than did 
their counterparts, regardless of the racial composition 
of the classroom. Both races displayed the greatest 
degree of integration in friendships in White majority 
classrooms. Segregation by White students was noted to 
decrease over the school year; however, Black students' 
level of same-race selection remained constant. Finally, 
Black students were found to be generally friendlier to 
both races than the White students observed, a phenomenon 
particularly evident in White majority classrooms. 
Liss (1981) reported that a sample of elementary 
students displayed same-race preferences for television 
characters and models (central characters). She 
speculated that same-race persons may command greater 
attention from children, and may thus serve effectively 
as role models. 
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The above studies provide differing conclusions which 
tend to leave the reader, at least, somewhat confused 
about the development of racial attitudes in children. 
In 1976, Williams and Morland wrote a book, Race. 
Color and the Young Child, reviewing both their own 
research in racial preference and attitudes of young 
children, and the research of others. In addition, the 
two writers critically analyzed the studies which focused 
on pro-white/anti-black bias, and attempted to lend some 
clarity to the findings. A number of Williams" and 
Morland's perceptions on distinguishing which concepts 
were being measured—or, perhaps, more importantly, which 
were not being assessed—are vital to the discussion of 
this section of the literature review. 
In summary, Williams and Morland agreed that little 
difference between perception of racial attitude and 
racial preference (at the preschool level) could be 
found in the research. White children were found to be 
"pro-Euro" in both areas. Greater distinction was seen 
in African-American children after entrance in the multi¬ 
racial public school. The writers indicated that, 
At the preschool level, Afro children express 
pro-Euro attitudes and pro-Euro preferences. 
After entry into school, the preference pattern 
shifts dramatically to pro-Afro, while the 
attitude pattern remains pro-Euro. At the third 
grade level, for example, Afro children, as a 
group, express a definite pro-Afro preference 
while still showing a tendency toward a pro-Euro 
attitude. Some years later, the attitude 
appears to "catch up" with the preference, and 
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we once again find a congruence between the two 
which are now both pro-Afro (p. 252). 
The authors warn that one should not assume that 
preference is based, necessarily, on a positive attitude 
toward the choice made. This assumption is implicit in 
much of the research assumptions. Morland (1972) found 
that at the sixth grade level, Black students rated 
"White Americans" somewhat more positively than "Black 
Americans". However, eighth graders rated "Black 
Americans" more positively. This trend (effect) continued 
through the high school years. It seems plausible to 
assume that attitudinal alterations surface during the 
early junior high school years. Indeed, Williams and 
Morland contend that: 
All indications suggest that the racial and 
color concepts of young children should be 
conceptualized as variables, that is, behavioral 
tendencies which vary not only in direction but 
in degree or consistency. Thus, the question of 
racial preference should not be thought of as a 
categorical matter in which the child prefers 
one race or the other, but as a variable in 
which the child displays a degree of preference 
for one race or the other (p. 286). 
The implication of color, as it pertains to race, is 
primarily perceived by Williams and Moreland in two ways: 
1) there is an unavoidable fact that human beings differ 
in skin color, and that color differences constitute 
highly salient stimuli to the visually oriented Homo 
sapiens, and, 2) humans show differential attention to 
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the brightness of stimuli during the first days of life 
(Hershenson, 1964), and make discriminations on the basis 
of hue by the age of six months (Fagan, 1974, p. 33). A 
regular age progression is thought to be present in 
concepts and attitudes of preschoolers when cultural 
learning takes place, according to Williams and Morland. 
They argue that "only a slight tendency toward such an 
age progression" has been noted in black/white bias. 
Afro-American preschoolers display black/white bias, but 
not to the degree of their counterparts. Thus, these 
researchers conclude that "there are some general 
conditions which act to produce black/white bias in both 
Afro and Euro preschoolers, with the further amplification 
or suppression of this effect by subcultural influences" 
(p. 242). 
Research prior to the Civil Rights movement pointed 
to a similar degree of white/black bias in Afro-American 
college students as in Euro-American ones. Post Civil 
Rights studies revealed a pro-black bias in this 
population. "Limited data available suggest that this 
(crossover) occurs during the junior high school years", 
according to Williams and Morland (p. 242). They suggest 
that "by this time" the Afro teenager may have been 
sufficiently exposed to the ideas of the Movement, to 
acceptance of Black "as a personal identity term with the 
result that he now evaluates black more positively than 
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white" (p. 242). (This writer suggests that change in 
perspective and acceptance is largely influenced by family 
and other same-race, close, relationships. In addition, 
increased ability of youngsters to analyze and to reject 
negative, societal messages may also contribute signifi¬ 
cantly to changes in racial attitudes. 
For the Euro preschooler, white/black bias is thought 
to persist through childhood and into young adulthood. 
The authors could find no evidence that the Black Identity 
Movement altered Euro-Americans * responses to the colors 
white and black. They found that the colors continue to 
be evaluated, primarily, as 'very good1 and 'somewhat 
bad', respectively. 
Williams and Morland felt that a few "causal links" 
may nurture white/black color bias: 1) an observed 
parallel between the lightness of white, versus the dark¬ 
ness of black, and the lighter, pinkish-tan skin of Euro- 
Americans (providing an opportunity for generalization to 
other stimulus), and, 2) the current practice of desig¬ 
nating racial groups by color names, with Euro-Americans 
labeled "White" and Afro-Americans labeled "Black". 
Unfortunately, "under these conditions, it seems most 
unlikely that the preschool child who views white as 
good and black as bad, could avoid generalizing some of 
this color bias to persons who differ both in skin color 
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and the color labels by which they are designated* 
(p. 244). Research has pointed to a correlation between 
the degree of children's white/black color bias and the 
degree of their racial bias. A general, evaluative, 
context is created which allows more specific learning 
about race to develop. 
The latter point presented by Williams and Morland is 
particularly worthy of perusal. This writer suggests that 
much of the significance of this second idea—if, indeed, 
it is a major factor--would be intimately connected to the 
historical efforts to promote inferiority, as well as 
responses to those efforts. Over the expanse of this 
country, Blacks have been called Negroes, Coloreds, 
Afro-Americans, and African Americans—not to mention 
certain derogatory labels which shall not be flaunted in 
this paper. Some of the names have been chosen by Blacks 
during certain periods, and are related to identification 
and self-esteem issues. A segment detailing the adoption 
of racial titles for Black Americans will be found at the 
close of this chapter. 
Williams and Morland (1976) considered a number of 
variables influencing the ability to employ racial 
labels or to make distinctions between skin tones, 
cross-cultural similarities, and other variables. 
Children appeared to be capable of classifying 
by the age of four or five. persons according to race 
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A "high degree of accuracy" was noted to occur by age 
six. The above authors suggest that, "To the degree that 
children's attitudinal and preferential responses are 
related to racial classification ability, it is plausible 
to attribute these responses to the cultural messages 
which they have received about race, per se." (p. 245). 
A positive attitude toward, and preference for, 
light-skinned as opposed to dark-skinned persons, has 
been found in preschoolers from approximately the age of 
three. Williams and Morland discovered "this phenomenon" 
to be "equally evident whether one uses stimulus figures 
which differ only in skin color, or figures which differ 
in skin color and other racial characteristics" (p. 246). 
White/black bias was not found to be significantly 
affected by level of intellectual functioning in young 
children. In addition, little relationship was found 
between individual differences in racial attitude scores 
and individual differences in intelligence. 
Considerable consistency also appears to exist across 
geographical locations. Racial attitudes and preferences 
of preschoolers have not been found to vary significantly 
from one region to another within the United States. 
Thus, Williams and Morland logically contend that 
"regional variations in patterns of racial composition and 
interaction" do not appear to seriously alter racial 
attitudes. 
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When other countries are considered, similarities are 
again obvious. Cross-cultural data from England, South 
Africa, New Zealand, and Hong Kong, as well as America, 
lend credence to the supposition that young children tend 
to prefer and to envision themselves as most similar to 
persons in the dominant racial group. This fact is true 
for youngsters in the majority as well as for minority 
children. 
Interestingly, Williams and Morland also found that 
in countries having "little, or no involvement of race in 
social structure", (i.e., France and Italy), preschoolers 
were similar to American children in display of pro-light- 
skinned bias. The authors proposed that the origin of the 
bias lies with a generalization from the child's prefer¬ 
ence for light over darkness. They felt that "children 
who view white positively, relative to black, have 
stronger pro-Euro attitudes; children with less pro-white 
bias show less pro—Euro bias" (p. 249). Williams and 
Morland conclude their observations and review with a 
warning. They point out that although a positive 
correlation exists between color attitude scores and 
racial attitude scores, the "magnitude of the correlation 
is not as high as it could be, considering the reliabil¬ 
ities of the respective measurement procedures" (p. 249). 
In earlier research, before the turn of the century, 
white/black color bias was found to be reversed through 
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behavior modification. On the other hand, racial attitudes 
appeared to be much more resistant, shifting only toward 
a neutral or unbiased position <p. 250). Powell-Hopson 
(1985) employed a behavior intervention and found a 
reversal in preferential attitudes. 
Preiudice and Racial Consciousness 
One can scarcely ponder the implications of the 
above research without contemplating the difficult issue 
of prejudice, and its relationship to color bias or racial 
preference. Allport suggests that one learns prejudice in 
a three-stage process: 
The first stage is pre-generalized learning, in 
which the child does not quite understand what a 
Negro is or what his attitudes towards Negroes 
should be. But he may already have feelings 
connected to color; for instance, he may think 
that white is nice or good and brown is not; and 
white and brown individuals may be evaluated in 
this fashion. He may also know that the term 
"nigger" connotes bad things; however, he is not 
quite sure exactly to whom this term refers. 
Gradually the child begins to realize that 
■brown" and "white" are attached to clearly 
defined categories, and any racial names he has 
heard also begin to acquire a clear social 
referent. These early feelings or incipient 
attitudes in the pre-generalized learning stage 
form the basis of real attitudes about racial 
categories and environmental stimuli—may 
continue to reinforce this connection between 
white and good, and brown and bad (in Porter, 
1971, p. 20). 
Stage two of the internalized process is "total* verbal 
rejection of the unfavored status. Racial categories are 
clearly distinguishable and societal evaluations are 
Differentiation represents the 
accepted by the child. 
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fourth, and final, stage. Increased selectivity in 
prejudicial attitudes is exhibited, and certain 
individuals can be considered exempt from certain 
stereotypes which are generalized to the racial group 
as a whole. The child is also now capable of incor¬ 
porating greater sophistication in his rationalization 
of prejudice. 
Porter (1971) described racial prejudice as a 
particular type of attitude toward racial or ethnic 
groups which has been "based upon a faulty and inflexible 
generalization" (p. 10). She adopted the theory that the 
causes of racially prejudiced attitudes can be divided 
into three major categories related to culture, social 
structure, and personality (Talcott Parson’s division of 
human action). He suggested that. 
Culture is a shared set of symbols which 
provides both ways of orienting to others 
and the standards which are applied in the 
evaluative process. The social structure is 
organized around the problems inherent in or 
arising from the social interaction of many 
individuals. And the third component, 
personality, is the set of orientations and 
motivations of one individual (in Porter, 
p. 10). 
Porter contends that the above elements are interrelated 
contributors to prejudice and to the development of racial 
attitudes. Transmission of attitudes is felt by Porter to 
occur through a number of channels, including: family, 
peers, value-ladened words (i.e., "white"), visual 
materials (i.e., books), mass media, and observation of 
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materials (i.e., books), mass media, and observation of 
public personnel or of others occupying social roles. 
Along a different vein, a number of researchers have 
conceptualized racial consciousness as passing through 
several stages. This progression is felt to be unique to 
the individual, making specific age equivalents difficult 
to predict. 
Cross (1971) offered a four-stage model of Black 
self-actualization or "nigrescence." He proposed that 
racial attitudes correspond to each stage, differing in 
cognitive, affective, and connotative aspects. The stages 
are: 1) Pre-encounter, 2) Encounter, 3) Immersion/Emersion 
and, 4) Internalization. Table 1 contains some of the 
characteristics for each stage. 
Table 1 
Summary of Characteristics and Research Descriptive 
of 
Racial Identity Attitudes 
Type of Racial 
Identity Attitudes 
Attitudes Toward: 
Blackness Whiteness 
PRE-ENCOUNTER Denigration 
Denial 
Idealization 
Identification 
ENCOUNTER Euphoria 
Uncriticalness 
Confusion 
Criticalness 
IMMERSION/ 
EMERSION 
Idealization Denigration 
Rejection 
INTERNALIZATION Acceptance 
Identification 
Tolerance 
Acknowledgement 
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During the Pre-encounter stage, negative charac¬ 
teristics would be attributed to genes. In addition, 
denial of "Blackness" would occur. The catalyst for 
entering the Encounter stage would either be a negative 
experience with Whites or a positive experience with other 
Blacks. Conflictual feelings characterize this period. 
Depression and anxiety would accompany a loss of one's 
White identity; however, "euphoria" over the newly 
accepted Black identity would also occur. The person in 
the Immersion stage is described as probably "compelled" 
to "dwell" on his/her Blackness and to denounce other 
forms of racial discrimination to which Blacks have been 
exposed. A withdrawal from non-Blacks is noted, as well 
as assurances that other Blacks have not "sold out" to 
society. Once the individual reaches the Internalization 
stage, his behaviors, feelings and attitudes are 
apparently no longer dominated by racial consciousness. 
"Although such a 
person does not separate himself or herself from the 
oppression experienced by his or her people, he or she can 
transcend these experiences and take a broader perspective 
when appropriate" (p. 155). 
Janet Helms (1984) has also taken an extensive look 
at stages in the development of racial consciousness. She 
proposes that "all people, regardless of race, go through 
48 
a stage-wise process of developing racial consciousness 
wherein the final stage is an acceptance of race as a 
positive aspect of themselves and others" (p. 154). She 
admits that much of the empirical work necessary to 
validate the model does not exist in the literature" 
(p. 154). The intent, then, is to "stimulate" further 
theoretical investigation. 
Jackson (1976) offers some variation in his thinking 
about developing racial consciousness. He refers to his 
model as a "Black Identity Development Theory", and 
provides examples of what he calls "internal states of 
realities" and "observable behaviors" for each stage. 
Jackson's stages are: Passive Acceptance (acceptance of 
white cultural and institutional standards require the 
rejection and devaluation of all that is Black); Active 
Resistance (rejection of all society's values, goals, 
etc., especially if they can be identified as white in 
origin); Redirection (attempts are made to gain inner 
resources through identification with, and development of 
"uniquely" Black values, goals, structures, traditions, 
and behaviors); and Internalization (integration and 
development of a positive sense of self and a Black person 
with the other aspects of his or her personhood). 
Jackson cautions that no Black person fits "perfectly 
into any one stage, primarily because: 1) the stages are 
seen as developmental, and, 2) people develop in the 
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context of a specific issue or set of issues. Thus, 
according to Jackson, a person may not be at the same 
level on the issue of bussing as he/she is in thinking 
about inter-racial marriage. Jackson further contends 
that differences may occur, based on specific situations 
in which one finds oneself at a particular moment. No 
stage is to be considered as preferable over another, and 
attaining the final stage (Internalization) is thought 
to be a culmination of passages through the preceding 
j unctures. 
Ethnicit y 
It is sometimes difficult to separate racial 
consciousness or identification from the concept of 
ethnicity, particularly in the African-American culture. 
The concept of ethnicity involves the retention of 
customs, language, or social views of a specific group. 
Milner (1983) reports the results of one study which 
"unequivocally support the conclusion that the ethnic 
attitudes of children are related to the ethnic attitudes 
of their mothers..." (p. 61). Transmission of the ethnic 
prejudice is thought to be easily adopted from parents who 
display such attitudes, and who "have high reinforcement 
value" (p. 61). 
The effects of ethnicity are believed by Havighurst 
(1976) to differ from one minority group to another. 
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Ethnicity and social class are felt by Havighurst to be 
the two major ecological structures contributing to 
diversity in life style and to general development. 
He states that "ethnicity outweighs social class in 
the upper-middle class of European Jewish Americans 
and Japanese and Chinese Americans, while social class 
outweighs ethnicity in the upper-middle class Blacks, 
South and East European ethnics, and Americans of Spanish 
origins" <p. 62). 
Havighurst envisioned middle-class values as having 
an enhancing rather than a competitive influence on the 
values of European Whites, Jews, Chinese and Japanese. 
Black and Spanish ethnicity did not appear to mesh as well 
with upper-middle class life style. Havighurst concluded 
from his analysis, that ethnicity appears to have "less 
influence on the behavior of middle-class Blacks and 
Americans of Spanish origin"(p. 62). He also contended 
that among the lower classes of the two groups, ethnicity 
appeared to be a stronger influence than social class. 
Hale-Benson (1986) insisted that nuclear family may be 
a portion of a network of figures in the Black community. 
Although the parents may be middles class, other signifi¬ 
cant others (i.e. grandparents) may pass on lower class 
values, inadvertently, to many Black children. 
The Black Middle Class 
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Havighurst's theory on ethnicity and social class 
assists in providing a bridge to the remainder of this 
chapter. All remaining issues will specifically be re¬ 
lated to the Black, middle class as it has evolved over 
past decades. This emerging group will be described in 
detail. 
Upward Mobility. Ethnicity and Self-Concept 
Porter and Washington (1979) strongly suggest that 
the "subcultural changes" related to upward mobility, may 
have had the most profound effects on the self-concept of 
Black middle class. They contend that, 
The effect of increasing upward mobility within 
the black community on the black identity 
movement deserves further investigation. The 
extent to which these subcultural attitudes 
will change--either with age or in response to 
changes in the social structure--is an important 
area for further study (p. 59). 
Indeed, the "subcultural attitudes" have been studied and 
the middle class Blacks have been scrutinized. Researchers 
and members of the Black community, at large, have partic¬ 
ularly questioned this group's attitudes toward racial 
identification. Franklin Frazier (1957) outlined his 
concerns for the emerging middle-class: 
The emerging of the black bourgeoisie, namely, 
the uprooting of this stratum of the Negro 
population from its "racial" traditions, or, 
more specifically, from its folk background.... 
As a result of the break with its cultural roots 
in either the Negro world which refuses identity 
or the white world which refuses to permit the 
black bourgeoisie to share its life (p. 24). 
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Graves (1974) feels that adaptation is vital to becoming 
an integral part of a group. "A middle class personality 
is adaptive only within a structural setting which permits 
the attainment of middle class goals" (p.83) 
Some researchers have questioned the flexibility or 
permissiveness of American society to allow for such a 
structure. Simpson and Yinger (1985) discuss some of the 
aspects which are related to upwardly mobile minorities. 
Their comments on marginal status provide additional 
insight into some of the struggles of the Black middle 
class. 
One of the areas explored by the two authors involves 
the assumption that many persons of minority status are 
unable to fully participate in society in accordance with 
their individual interests and talents. The consequences 
vary, "moreover, with the height of the barriers to full 
participation with the presence or absence of a minority 
culture to which the marginal person feels attached, and 
with the degree to which an individual is self-conscious 
of her or his status between two groups—part of both, yet 
belonging to neither "(p. 123). Simpson and Yinger (1985) 
concede that the negative impact of "marginality" can be 
avoided by opting for one of the identities. The price of 
this option, however, is felt to be repression of a vital 
portion of the "self", or selection of alternatives which 
may be irreversible. 
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Robert Wiley (1967) employs the metaphor of climbing 
a tree for climbing the social ladder. A person can go 
up, as well as out, on a limb, but eventually reaches a 
dead-end. To continue his upward journey, the person 
must climb down the limb returning to the trunk. Wiley 
continues, "the essence of the mobility trap is this; 
the means for moving up within a stratum are contrary to 
those for moving to the next higher stratum" (p. 149). 
For example, Yinger and Simpson offer the example of a 
teenager's advancement in a gang being dependent upon 
specific "skills" such as accumulating tattoos, a police 
record, etc. The more adept he becomes in acquiring these 
"credentials", the more he may impede his opportunity to 
advance in the larger society. 
Robert Park (1937) wrote in his introduction to 
Everett Stonequist's The Marginal Man: A Study in 
Personality and Cultural Conflict that: 
The fate which condemns him (the marginal 
individual) to live, at the same time, in two 
worlds is the same which compels him to assume, 
in relation to the worlds in which he lives, the 
role of a cosmopolitan and a stranger. Inevita¬ 
bly he becomes, relative to his cultural milieu, 
the individual with the wider horizon, the 
keener intelligence, the more detached and 
rational viewpoint (p.iii). 
It may be argued that the most expedient manner for one 
of "marginal" status to overcome at least some of the 
obstacles to middle class and changes across cultures 
However, Ellis (1988) suggests that lies in education. 
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this vehicle into the middle class, in addition to 
advancement once one has entered, "has hit a solid wall" 
(p. 63). His rationale centers around the substantial 
dropout rate in inner city schools (still approaching 
fifty percent for some). According to Ellis, the number 
of Black students who finish high school and continue to 
college is less than ten years ago. The thirty-three 
percent of 1976 dropped to twenty-six percent during the 
mid eighties. It can be speculated that a sizeable 
portion of those Black students who complete college would 
fit the description of a recently coined counterpart of 
"Yuppies". The term "Buppies" is an acronym for Black 
Urban professionals, according to Kenneth Jones (1986). 
Jones further describes Buppies as well-educated, upwardly 
mobile, Blacks between the ages of twenty-five and forty. 
Harold Cruse describes this group as the "recipients of 
the Civil rights movement" (in Jones, 1986, p. 18). 
Data from the National Urban League indicates that 
from 1960 to 1980, the number of college-educated Blacks, 
over the age of twenty-five, nearly tripled (from seven 
to twenty per cent). Over the past decade, the number of 
Blacks in professional and managerial occupations has 
increased fifty-five percent. 
Jones acknowledges the continuing question of 
priorities which Buppies must address. He suggests that, 
Since the early 1970's when Buppies first began 
entering the private sector in notable numbers, 
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debate has ensued as to whether or not Buppies 
have become so mesmerized with climbing the 
almighty corporate ladder and stuffing their 
pockets with salaries ranging from $20,000 to 
six figures, that they have turned their 
elegantly attired backs on the bridges that 
brought them across" (p. 18). 
This would appear to be a rather strident statement, 
reflecting the tremendous emotional fervor surrounding 
this question of commitment. One might say that Buppies 
experience extraordinary pressure to maintain varied 
relationships with other Blacks, in a manner which is not 
as intense for other Americans. Jones comments that to 
qualify for membership in what one, young, Detroit 
attorney fondly refers to as "the church of unlimited 
credit", Buppies must, at times, downplay or deny their 
ethnicity. He also speculates that success may result in 
permanent alterations. "When a person walks through the 
doors of opportunity, he is not going to be the same when 
he walks out the other end" (p. 22). 
Jones fears that Buppies may not realize that 
economic status may have little effect on how a Black 
person is perceived by the larger society. One mother, 
interviewed, related her disappointment in the distancing 
from ideas and affiliations which she observed in her 
adult children. She assumed responsibility for not 
having taught her son about the struggles which had been 
experienced by Blacks during the labor movement. 
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One of Jones' major concerns is the increased number 
of middle class Blacks residing outside the "traditional- 
boundaries of the Black community. He believes that the 
outcome is a "dismantling of the Black community, so that 
instead of the Black community being a physical 
environment, it now becomes a state of mind" (p. 24). 
Jones calls for a broader perception of the Black 
community and the issues which arise. He also reminds us 
that many Buppies have middle class roots, and are most 
comfortable making their contributions in that framework. 
In addition, a majority of our future Buppies are 
being educated in predominantly white colleges. This 
number is 1.1 million, or eighty percent, according to the 
U.S. Department of Education. Their counterparts who 
attend Black colleges may be more bonded to the Black 
community than those whose higher educational experiences 
differ. Jones concludes that: 
Many doors of opportunity opened during the 
1960's and 1970's as a result of Civil Rights 
initiatives, have been closed. The future 
upward mobility of Black America depends on 
whether Buppies will draft a new agenda—one 
that takes into account the different nature of 
the struggle and the new resources needed to 
wage battle, as well as the legacy they can 
leave for generations to follow (p. 64). 
The Economic Status of the Black Middle Class 
The legacy for future generations may be intimately 
related to the economic circumstances of today’s parents. 
Robert Hill (1987) compiled statistical information on the 
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Black Middle Class which will further expand our under¬ 
standing of this segment's financial status. The U.S. 
Bureau of the Census reported that 6.3 million Black 
families resided in America in 1980. The number rose to 
6.9 million in 1985. A fifty-eight percent increase was 
seen in Black families who fell above the median income 
level during this five year period. 
The census data which was highlighted by Hill, 
(1987) included a number of descriptors which help one to 
conceptualize the Black Middle Class: 
1) Four out of every five middle class Blacks live in 
families; 
2) One in five middle class Blacks is single (living 
alone); 
3) Among single, middle class Blacks, forty percent 
are women; 
4) The average age for a Black middle class person 
is 44; 
5) Thirty-three percent of single, Black middle class 
individuals is under the age of thirty-five (forty 
percent of single, upper class Blacks are under 
age thirty-five). 
6) Forty percent of middle class Blacks have some 
college education (twenty-five percent) have 
completed at least four years of college; 
7) Approximatley one half of Black, middle class, 
women are in professional, managerial and 
technical occupations, compared to forty percent 
of Black middle class, men; 
8) Working couples continue to be the backbone of 
the present Black middle class; 
9) Sixty percent of Black middle class women (wives) 
work. 
Hill's article revealed some interesting configurations of 
the current Black, Middle Class. He pointed out that 
semi-skilled workers often have higher earnings than sales 
or clerical workers among Black men and women. In fact, 
58 
Hill contends that "among Blacks, movement from such 
blue-collar to white-collar jobs is downward rather than 
upward mobility" <p. 30). 
Tax Reform Act of 1986 provides a guideline for 
income classifications. Taxpayers with incomes between 
$20,000 and $50,000 are middle class. Those persons 
receiving incomes above $50,000 would subsequently be 
considered as upper class. Data from the 1984 Census 
Bureau suggested that 29% of Black households could be 
considered middle class (according to income), as compared 
to 44% of White households. Based on the same body of 
data, five percent of Black households fall into the upper 
class classification. (It should be noted that a dispro¬ 
portionate number of families in the northeastern state 
were earning higher incomes than households residing in 
other portions of the country. The higher cost of living, 
however, helps to balance the total picture.) 
James Ellis (1988) reports slightly different figures. 
In his Business Week Magazine article, he writes that one 
third of all Black families, today, earn between $25,000 
and $50,000. He compares this figure with the thirteen 
percent classified during the 1960's. Ellis reports that 
the major areas in which the Black middle class are 
concentrated, include, government posts, high paying 
manufacturing, and staff positions. It is estimated 
that two-thirds of Black professionals, managers and 
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white-collar workers are first-generation middle-class. A 
significant portion of the jobs which are stable and have 
become available to minorities are in the Public Sector. 
Two-thirds of the female, and half of Middle Class Black 
males, are employed in public-sector jobs. This con¬ 
centration contributes to the the vulnerability of Black 
middle class status. For example, during the early 
1980's, cutbacks in federal agencies involved minority 
workers at a fifty percent greater rate than Whites. More 
specifically, middle class Blacks hold many of the posi¬ 
tions in staff areas such as personnel or urban affairs. 
The strongest economic gains, relative to Whites, 
appear to be among Black couples in which both persons 
work. Hill (1987) pinpoints other factors which bring the 
Black Middle Class clearly into focus. He states that “in 
general, middle class Blacks continue to have markedly 
reduced economic resources relative to middle class 
Whites" (p. 32). For example, young Black, male, college 
graduates earn salaries comparable to those of White 
women. Black women's earnings equal seventy-five percent 
of Black males' salaries. In addition, Hill indicates 
that although relative numbers of Black, middle class 
individuals increased from 1970 to 1980, a decline was 
seen in the overall percentage. 
Hill (1987) suggests that the "net" worth of Blacks, 
including the middle class, puts this group at risk, in 
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terms of stability. Net income or worth is equal to the 
market value of financial assets, equity business or 
professions, motor vehicles, and owner-occupied homes and 
other real estate, minus the household's liabilities 
(i.e., personal loans, consumer credit, etc.). 
Hill (1987) contrasts the "old" and the "new" Black 
middle class, suggesting a greater sense of interest in 
identification with Black culture. He describes the "old" 
Black middle class as being primarily offspring of early 
Black aristocracy. Many were said to place a high value 
on "light" complexions, and to engage in a social world 
"imitative of Whites." In addition, many of the "old" 
Black middle class were thought to strongly reject 
identification with African heritage as well as with the 
Black masses. This thinking is in keeping with Frazier's 
(1957) perceptions. On the other hand, the "new" Black 
middle class is said to be mainly recruited from working 
class and poor Blacks who participated in the civil rights 
struggles of the 1950's and 1960's. According to Hill 
(1987), it consists of salaried workers in a wide range of 
"high level" occupations that serve the society at large. 
Pride is taken in the African legacy and physical 
features, as well as a strong identification with key 
issues affecting the Black masses. One major criticism of 
Hill's descriptions might be that he generalizes to large 
of Black individuals in both the "old" and "new" groups 
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categories. Certainly, there would be variations within 
the two segments of middle class groups. 
Hill recognizes the traditional criteria by which 
socioeconomic divisions are made (i.e., education, income, 
occupation, and social position). However, the divisions 
are not precise, particularly when Black individuals or 
families are being considered. Hill contends that annual 
income is the most appropriate measure for identifying 
members of the Black middle class community. 
Closing Comments 
It is clear that many components are interrelated to 
a study of this nature. It is equally evident that the 
issues are approached from a multitude of angles. Greater 
agreement appears to exist in the conceptualization and 
development of general self-esteem and self-concept, than 
in the theories of which factors are involved in racial 
attitudes. Attempts have been made by some researchers to 
formulate stages and by others to determine the influence 
of familial, societal, and cultural influences on racial 
identity development. Much of the research originated 
before, during, and shortly after the Civil Rights Era. 
Much has changed socially and politically since many of 
the earlier studies. This study will furnish updated, 
comparative data on a number of racial and ethnic per¬ 
ceptions held by two generations of Black Americans which 
may help to expand earlier theories. 
62 
What is in a Name; The Racial Labeling of Black 
Americans 
As earlier promised, this segment should provide 
clarity on the origins and reasons for the abundance of 
labels associated to Black Americans. Definitions for the 
labels are taken from the American College Dictionary: 
1. Colored: Belonging wholly or in part to some other 
race than white, especially the Negro race. 
2. Negro: Pertaining to the so-called black race of 
Africa and its descendants, characterized by 
brown-black complexion and flat nose, projecting 
jaws, everted lips and coarse, wooly hair. 
3. Black: Pertaining to or belonging to an ethnic group 
characterized by dark skin pigmentation. 
4. Afro-American: Pertaining to the ethnic group, 
Negroes in America. (In Thomas, 1971). 
The term "colored", according to Boykin (1979), was 
regarded by White Americans as the "most courteous and 
almost apologetic name" for Black Americans. The term, 
however, was also preferred by some Blacks during this 
period, as connotations for "black" were blatantly 
connected with denigrating and ominous characteristics, 
(for example, evil, uncivilized, etc.). "Black" became 
more "beautiful" during the Civil Rights Movement, and 
is generally associated with more pronounced pride and 
self-acceptance. 
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The contrast between the earlier preference of Black 
Americans to be called "Colored", as opposed to "Black", 
is exemplified in the following passage. It denotes a 
pervasive attitude which was representative of the early 
19601s. 
Even at the exemplary New Lincoln (Jr. High 
School), Black kids still refused to eat 
watermelon when it was served for lunch. We 
weren't Black--the word was still an insult--we 
were just second-class white kids. During class 
discussions of race, we still squirmed in our 
seats and referred to ourselves as colored. 
Otherwise, we did not refer to ourselves at all 
(Michele Wallace, 1978, p. 15). 
A second passage conveys the transition which cata¬ 
pulted the nation to a new level of ethnic consciousness. 
Malaika Ayo Wangara wrote these lines which signified an 
emerging pride in "Blackness": 
Hey, little yellow boy, 
You'll be better than me, 
When I came along 
It was a shame to be black, 
White was right, you see. 
But listen yellow boy, 
You'll be black, 
Far blacker than me. 
You will be Black 
And strong. 
So, live, yellow boy 
For your Blackness. 
(From Major, 1972, p. 130) 
Vontress (1971) reminds us that differing climates, 
historically, have resulted in several preferences in 
racial labels for Black Americans. "Although one may 
characterize a culture or subcultural group in general 
terms, individual variations within the given group of 
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people must be recognized" (p. 10). For those to whom it 
may only seem logical that all Blacks should choose to be 
called by one name, Vontress offers this explanation: 
One still must recognize that from time to time, 
in a given society, great social upheavals cause 
a group of people formerly held together by 
history of experiences to perceive themselves, 
their environment, and others in that environ¬ 
ment differently. Although persons of African 
descent in this country share a common heritage 
today, this group apparently is being segmented, 
and the segmentation has occurred as a result of 
diverse perceptions held by subgroups of Negro 
Americans (p. 10). 
Fairchild (1985) also reminds us that race names have 
been associated with "the development and maintenance of 
racial attitudes" for a considerable length of time. 
He contends that the first Europeans had an ulterior 
motive for utilizing the label "black". At that time, 
the term was felt to be employed to "maximize the 
perceived differences between African and European 
Americans" (p. 47). 
Many of the names associated with Black Americans 
have a Latin derivative, according to Fairchild. In 
contrast, he submits that more recent terms for Africans 
and Africans in the Americas, were derived from European 
words. Fairchild recognizes the significance of what he 
calls "the Negro-to-Black conversion" for both identity 
and consciousness issues. However, he also acknowledges 
that some confusion exists within the Black community over 
the "proper" term to be adopted. Fairchild insists that 
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the most "appropriate" term should be "African-American. 
The advantages for selecting this label are described 
below: 
1. The ambiguity of the capitalization/noncapital¬ 
ization issue would be removed. 
2. The adoption would formalize the "African 
Connection" which would increase consciousness 
in Pan-Africanism. 
3. The attitudinal hostilities on the part of Whites 
may be attenuated, although behavioral hostilities 
may not be addressed by the adoption. (Fairchild 
refers to studies in which subjects were 
reported to attribute more positive traits to 
Afro-Americans, than to Negroes" or "Blacks"). 
4. Blacks may gain added "dignity and self-respect" 
and use the term with subsequent effects on 
psychological well-being (p. 54). 
It should be noted that a small percentage of the persons 
who participated either directly in the present study, or 
who assisted in establishing the reliability of the Black 
Identification Scale (BIS) indicated a preference for 
being called African-American, or Afro-American. Their 
verbally expressed reasoning was related to the second 
"advantage" presented by Fairchild (1985). More infor¬ 
mation would be needed by this writer to substantiate 
Fairchild's fourth "advantage", since it is my contention 
that the descriptor, "Black" (with a capital "b"), has 
served to enhance the dignity and self-respect of a size¬ 
able number of persons. Younger Black Americans, may 
prefer to be called Afro-Americans or African Americans. 
CHAPTER III 
METHODOLOGY 
This chapter describes the methodology of the present 
study which was undertaken to ascertain the degree of 
ethnic or racial identification in both attitudes and 
behaviors of Black American adolescents and parents. An 
identification scale (The Black Identification Scale) was 
utilized to explore group and individual racial/ethnic 
consciousness. 
Design 
The design of this research is a cross-sectional 
survey study. Distribution of the sample, across the 
response alternatives of each questionnaire item of the 
Black Identification Scale (BIS) was analyzed. 
Six major hypotheses were tested. They are as 
follows: 
1. Black, middle class parents will receive a higher 
score on the BIS than will their teenagers, sug¬ 
gesting greater racial and ethnic consciousness. 
2. Black, middle class female and male adults will 
display a similar level of ethnic or racial iden¬ 
tification, as measured by the BIS. 
3. Black, middle class fathers will display greater 
ethnic and racial identification than will their 
daughters, as measured by the BIS. 
4. Black, middle class fathers will display greater 
ethnic and racial identification than will their 
sons, as measured by the BIS. 
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5. Black, middle class mothers will display greater 
ethnic and racial identification than will their 
daughters, as measured by the BIS. 
6. Black, middle class mothers will display greater 
ethnic and racial identification than will their 
sons, as measured by the BIS. 
Independent Variables 
The independent variables of age and gender received 
the primary focus among the possible influential factors 
explored in the study. These variables were examined 
through inferential and descriptive analysis. They are 
described below. 
1) Gender: The sex of the subject, whether an adolescent 
or an adult. 
2) Age: The subject's status as either a teenager or 
as an adult within the following parameters. 
a. Teenagers: defined as high school students, 
. falling between the ages of 14 and 19, and 
enrolled in grades nine through twelve. 
b. Adults: defined for the purposes of this study 
as persons falling primarily between the ages 
of thirty and fifty-five, who are parents of 
the participating students. 
Intervening Variables 
Descriptive data pertaining to the sample population 
was obtained and systematically analyzed. The intervening 
variables were: 
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1. Educational level 
2. Socio-economic status 
3. Family size 
4. Geographical area of birth and portion of country in 
which most of one's time was spent while growing up 
5. Racial composition of relevant environmental settings 
Dependent Variable 
This variable is defined as the degree or level of 
ethnic or racial identification of the sample population 
(adolescents and adults) across both attitudinal and 
behavior questions. The variable was measured by the 
items of the Black Identification Scale (BIS). 
Instrumentation 
The instrument which was designed to assess the 
dependent variable is the Black Identification Scale 
(BIS). It is primarily composed of items and choices 
which follow a Likert Scale format. The five options of 
responses to these questions were: 1) strongly agree, 
2) agree, 3) neutral or undecided, 4) disagree, and, 
5) strongly disagree. 
Sections I and III tap perceptions which involve 
racial self-esteem or comfort level, racial consciousness, 
and cultural atunement. Section II measures behaviors 
which are related to racial identification. The first 
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seventy-six questions were developed by this researcher. 
The remaining fourteen questions (Section III) are from 
The National Survey of Black Americans. The National 
Survey was compiled by James S. Jackson and Gerald Gurin 
(1979), and was administered to a sample of Black adults. 
The purpose of the National Survey was to provide com¬ 
prehensive data on the unique cultural experiences of 
Black Americans. (Unfortunately, funding for the project 
was depleted before much of the data could be analyzed. 
Validation information was unavailable at the time of the 
present study). 
The following BIS questions reflect racial comfort 
level and racial self-esteem: 
Attitudinal 
11. I am proud to be a Black individual. 
19. I am embarrassed whenever I hear Blacks use 
dialect (non-standard English). 
24. "Natural" or "Afro" hairstyles are unattractive. 
Racial consciousness and cultural atunement are sampled by 
the next examples: 
Attitudinal 
1. I am interested in learning about Black History. 
27. Blacks must work to gain their own strong, and 
effective political base. 
Behavioral 
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59. I have some form of Black Art in my home. 
61. I regularly read books or articles about Blacks. 
67. I do not stay up-to-date on national issues 
which concern Blacks. 
The demographic questions involving the racial composition 
of specific environmental settings were also taken from 
the National Survey. 
Before the BIS was distributed to the participants of 
the actual study, a number of Black individuals from 
several arenas (including, mental health professionals, 
educators, business persons, clergy, ect.) provided 
feedback as the questions were being developed. In 
addition, thirty adults (not study participants) were 
administered the first seventy-six items. After a thirty 
day period, the same thirty adults were again asked to 
respond to the items, to assess the reliability of the new 
questions. A reliability coefficient of .87 was obtained. 
The thirty adults included 16 females and 14 males be¬ 
tween the ages of 30 and 55. The majority were divided 
between management positions and educators. The remaining 
8 persons were in the mental health fields. 
Sample 
Two samples were examined in this study. The primary 
sample was composed of eighty-one, Black, middle class, 
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adolescents and 116 adults (parents of the adolescents). 
These families resided in a medium-sized urban area, and 
nine surrounding suburban towns in the Northeastern 
portion of the United States. A detailed description of 
the participants, which has been gleaned from the BIS, 
begins the next chapter. 
The towns ranged from approximately 132,700 to 13,200 
in population, according to 1987 census figures. All 
communities were integrated, recording figures of Black 
individuals from less than .1% to 34%. (The breakdown of 
town sizes, median income, percentages of Black residents 
by town, and the distribution of the study's participants 
across the towns are located in Appendix I.) 
The second teenage sample was sought after reflecting 
on the "salience of ethnicity" theory examined by Lynch, 
Norem-Hebeisen, and Gergen in 1981. These researchers 
suggested that "one’s ethnic consciousness develops only 
as one moves into ethnically mixed situations where one's 
own ethnicity becomes distinctive" (p. 160). According to 
the authors, students of a racially segregated school 
would be unlikely to expend much energy in thinking of 
themselves as Black or White, since their ethnic 
characteristics are similar to others with whom they 
associate. 
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The second sample was drawn from a midwestern city 
of approximately 107,000 in population. The high school 
attended by each of these students would be described as 
racially segregated <92* Black), and is situated in a 
middle class community which is over 95* Black. 
Seventy-eight of the 103 northeastern families ini¬ 
tially identified, completed the BIS. Forty-one of a 
sample of 50 midwestern teenagers participated, resulting 
in a total of 119 families being represented in the study. 
The total number of all individuals participating in 
the study was two hundred thirty-eight. This figure 
included 116 parents and 122 adolescents. 
Procedures 
Participating families were solicited from churches, 
work places, civic and social organizations, and schools. 
Individuals were members of several of the above groups 
(i.e., belonged to the same church and social organiza¬ 
tion). This overlap precluded an exact head count of 
participants by a specific group. 
The questionnaires were mailed to families in the 
northeastern communities when they could not be directly 
presented by the researcher or by a designated person. 
Stamped, self-addressed envelopes accompanied the mailed 
questionnaires. (Approximately fifty-four percent of the 
78 northeastern families returned their scales through 
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the mail). Slightly less than 25% of the scales were 
retrieved, in person, by the researcher. Despite multiple 
contacts, approximately 20% of the scales were never 
returned. 
All families were asked to abstain from discussing 
their individual responses on BIS items until all members 
had finished the questions. After completion of all 
scales, discussion was encouraged in those families which 
possessed an interest to share ideas. Space was also 
provided at the end of the questionnaire for any comments 
intended to be read by the researcher. 
Statistics 
Descriptive procedures were employed to statistically 
analyze the data collected. A preliminary picture of the 
data was provided in frequency distributions. Analysis of 
variance was conducted to examine each of the six 
hypotheses. Homogeneity of variance was tested, em¬ 
ploying both Cochrans' C, and Bartlett-Box F. The 
statistical package for the Social Sciences (SPSS) 
program was utilized for each procedure. 
Individual responses from the BIS were coded by the 
researcher to facilitate computer analysis. Specific 
questions, designed to insure that each item was read, 
were inversely coded. 
CHAPTER IV 
RESULTS 
The results of the statistical analyses are reported 
in this chapter. Initially, characteristics of the 
participants will be reported. Descriptive and infer¬ 
ential statistics for the primary variables will then be 
provided, followed by a discussion of the findings. A 
summary of additional analyses will conclude the chapter. 
Description of the Participants 
The 238 participants, (encompassing both northeastern 
and midwestern subjects), included 43 fathers (18.1%), 73 
mothers (30.7%), 71 teenage females (29.8%), and 51 teen¬ 
age males (21.4%). The breakdown is seen in Table 2. 
Table 2 
Total Participants by Sex 
Sex_frequency% 
Fathers 43 18.1 
Mothers 73 30.7 
Sons 51 21 .4 
Daughters 71 29.8 
Total 238 100.0 
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Northeastern Participants 
The 197 northeastern participants included 43 
fathers (21.8%), 73 mothers (37.1%), 43 daughters (21.8%) 
and 38 sons (19.3%). Two fathers, of the 78 families 
participating, declined completion of the BIS. Three 
families had two adolescents complete the questionnaire. 
The information is included in Table 3. 
Table 3 
Northeastern Participants by Sex 
Sex frequencies % 
Fathers 43 21 .8 
Mothers 73 37.1 
Daughters 43 21 .8 
Sons 38 19.3 
Total 197 100.0 
Midwestern Participants 
The midwestern sample was composed of 41 adolescents. 
Twenty-eight of the participants were females (68.3%), and 
13 (31.7%) were males. Four of 17 males were eliminated, 
since family incomes fell below $20,000. The gender 
proportions were representative of the school population. 
This sample breakdown is presented in Table 4. 
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Table 4 
Midwestern Participants by Sex 
Gender frequencies % 
Daughters 28 68.3 
Sons 13 31 .7 
Total 41 100.0 
Demographic Information for Northeastern Adolescents 
The 81 northeastern adolescents tended to be in 
their last year of high school. Thirty-five (43.2%) 
were seniors, 17 (21.0%) were juniors, 21 (25.9%) were 
sophomores, and the remaining 8 (9.9%) were freshmen. 
(See Table 5). 
These adolescents ranged from fourteen to nineteen 
years of age. Seventeen and eighteen year olds comprised 
most of this sample. 
The cutoff point for total annual income, per par¬ 
ticipating family, was $20,000. (This figure appeared 
most often in literature for middle class status). The 
majority of students, or 37.0%, were members of families 
which earned between $36,000 and $50,000. Fifteen (18.5%) 
of the adolescents reported that their families earned 
between $20,000 and $35,000. The same number (18.5%) 
77 
revealed family incomes of over $75,000. The remaining 
21 (25.9%) indicated that their families fell in the range 
of $51,000 to $75,000. (It should be noted that the 
northeastern state from which the sample was drawn, has a 
substantial financial base, reporting one of the highest 
per capita incomes in the United States.) The 1988 World 
Almanac listed the average per capita income during 1986 
to be $14,641. The per capita income of this northeastern 
state was close to $20,000. (See Table 5.) 
Northeastern family sizes ranged from 2 to 8 members. 
Small families of three to five persons comprised most 
of the sample. Fourteen adolescents (17.3%) reported 3 
familiy members, 31 (38.3%) reported that 4 persons were 
in their families, and 16 (19.8%) reported that their 
families included 5 individuals. Twelve (14.8%) of the 
adolescents came from families of two. Seven (8.6%) 
adolescents resided in families of 6 persons and one 
teenager came from a family of eight. (See Table 5.). 
The vast majority of northeastern adolescents, were 
born in New England (74.1%), and 93.8% grew up in that 
area. Eight (9.9%) were born in the North (not New 
England), seven (8.6%) in the South, five (6.2%) in the 
Midwest, and one adolescent was born outside of the United 
States. Three teenagers spent most of their lives in the 
North (but not in New England), and one grew up in the 
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South. The remaining student did not answer the question 
(See Table 6.) 
Table 5 
Demographic Distribution of Northeastern Adolescents 
by Educational Level, Age, Family Income and Size 
Variable frequency % 
Grade Placement 
Freshman 8 9.9 
Sophomore 21 25.9 
Junior 17 21.0 
Senior 35 43.2 
Age 
14 5 6.2 
15 15 18.5 
16 15 18.5 
17 26 32.1 
18 19 23.5 
19 1 1.2 
continued 
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Table 5 (Continued) 
Variable_frequency% 
Income 
$20,000 to $35,000 15 18.5 
$36,000 to $50,000 30 37.0 
$51,000 to $75,000 15 18.5 
Above $75,000 21 25.9 
Family Size 
2 12 7.3 
3 14 17.3 
4 31 38.3 
5 16 19.8 
6 7 8.6 
8 1 1.2 
Total 81 92.5 
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Table 6 
Demographic Distribution of Northeastern Adolescents by 
Geographical Regions 
Variable freguencv * 
Geographical Region 
of Birth 
North (not New England) 8 9.9 
South 7 8.6 
Midwest 5 6.2 
New England 60 74.1 
Other 1 1.2 
Geographical Region 
Grown Up In 
North (not New England) 3 3.7 
South 1 1.2 
New England 76 93.8 
* Missing 1 1.2 
Total 81 100.0 
Demographic Information For Northeastern Parents 
Over ninety-seven of the parents who participated in 
the study fell between the ages of thirty and fifty-five. 
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The largest number of parents were in the category of 
40 to 44. Six (5.2%) of the parents were under 35, twenty 
(17.2%) were between 35 and 39, forty-six were between 40 
and 44, twenty-seven (23.3%) were between 45 and 49, 
thirteen (11.2%) were between 50 and 54, and three were 
over the age of 55. (See Table 7.) 
Approximately half of the parents had earned at least 
a bachelor's degree. The second half had studied at the 
graduate level. The highest number of parents (29.3%) were 
in the Master's Level category. Twenty-seven (23.3%) of 
the parents composed the second largest group which had 
completed "some" undergraduate work. (See Table 8 for 
specific information on other categories.) 
Table 7 
Demographic Distribution of Northeastern Parents by 
Age Categories 
Age Category freguency % 
30 through 34 6 5.2 
35 through 39 20 17.2 
40 through 44 46 39.7 
45 through 49 27 23.3 
50 through 54 13 11.2 
55 and Above 3 2.6 
Total 115 99.2 
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Table 8 
Demographic Distribution of Northeastern Parents by 
Educational Level 
Educational Level frequencv % 
Some High School 1 
.9 
High School Graduate 12 10.3 
Some College 27 23.3 
Trade/Business School 9 7.8 
Bachelor's Degree 11 9.5 
Some Graduate Studies 12 10.3 
Master's Degree 34 29.3 
Doctor's Degree 7 6.0 
MD or Law Degree 3 2.6 
Total 116 100.0 
Eight of the ten socioeconomic index categories 
(Duncan, 1961) were represented in the sample of par¬ 
ticipating parents. None of the parents reported 
employment in the second and third categories, a) laborers 
in heavy manufacturing and on farms, or, b) laborers in 
mining and light manufacturing, personal service workers, 
and equipment operators. A good portion of parents, 37 
(31.9\) were employed in the category of "managers in 
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manufacturing and transport, officials in federal admin¬ 
istration, middle-level professionals. It should be 
noted that all of the 14 (12.3%) adults who fell in the 
"unemployed, on welfare, public disability pension, social 
security" division, were homemakers. See Table 9 for a 
breakdown of parents across all occupational categories. 
Table 9 
Demographic Distribution of Northeastern Parents by 
Occupational Level 
Occupational Level frequency % 
1. Unemployed... social security 14 12.1 
2. Heavy manufacturing/farms 0 0 
3. Mining... equipment operators 0 0 
4. Heavy machinery... semiskilled 
service workers 
2 1.7 
5. Skilled operatives... managers 2 1.7 
6. Highly skilled operatives... 
self-employed proprietors 
14 12.1 
7. Highly skilled craftsmen... 
certain semiprofessionals 
10 8.6 
8. Highly skilled sales... lower 
level professinals 
17 14.7 
9. Managers...middle-level 
professionals 
37 31.9 
10. Skilled managers ... higher-level 
Drofessionals 
18 15.5 
Total 116 100.0 
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The largest group of parents (49.IS) were born in 
the southern portion of the United States. Fourteen 
(19.2%) of the parents were born in the North (but not New 
England). Seven of the parents (6.0%) were born in the 
Midwest, one (.9%) was born in the West, and 33 (28.4%) 
were born in New England. Four (3.4) adults were born in 
the West Indies. (See Table 10). 
More of the parents spent the primary portion of 
their childhoods in New England than in the South. 
However, the percentages were very close, 39.7% and 37.9%, 
respectively. Fifteen (12.9%) grew up in the North (not 
New England), seven (6.0%) grew up in the Midwest, and one 
in the West. (See Table 11). 
Table 10 
Demographic Distribution of Northeastern Parents by 
Region of Birth 
Region of Birth frequency % 
North (Not New England) 14 12.1 
South 57 49.1 
Midwest 7 6.0 
West 1 .9 
New England 33 28.4 
West Indies 4 3.4 
Total 116 100.0 
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Table 11 
Demographic Distribution of Northeastern Parents by 
Region In which Participant Grew Up 
Region Grown Up In frequency % 
North (not New England) 15 12.9 
South 44 37.9 
Midwest 7 6.0 
West 1 .9 
New England 46 39.7 
West Indies 3 2.6 
Total 116 100.0 
Demographic Information for Midwestern 
Adolescents 
The forty-one midwestern adolescents were primarily 
18 years of age (92.7%). The remaining three (7.3%) 
students were nineteen. All of the teenagers were 
seniors. (See Table 12.) 
These adolescents were overwhelmingly from families 
whose total annual income was between $20,000 and $50,000. 
Seventeen (41.5%) of the families earned between $20,000 
and $35,000. The same number (41%) earned between $36,000 
and $50,000. Five of the families were reported to earn 
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between *51,000 end $75,000. One family earned over 
*75,000, and one student did not respond to the income 
item. (See Table 12.) 
The midwestern families tended to be slightly larger 
in size. Seventy percent of the families included either 
three, four, or five members. Three (7.3%) of the 
families were single parent families. Seventeen percent 
of the adolescents had 6 members in their families. Two 
of the students came from families of seven or more. 
(Table 12 contains all details. It is located on page 
87. ) 
A summary of all demographic information previously 
mentioned is provided on pages 88 through 90. This 
summary is listed under Table 13. 
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Table 12 
Demographic Distribution of Midwestern Adolescents by 
Age, Total Family Income, and Family Size 
Variable_frequency% 
Age 
18 38 92.7 
19 3 7.3 
Income 
$20,000 to $35,000 17 41 .5 
$36,000 to $50,000 17 41 .5 
$51,000 to $75,000 5 12.2 
Above $75,000 1 2.4 
Missing 1 2.4 
Size of Families 
2 3 7.3 
3 10 24.4 
4 9 22.0 
5 10 24.4 
6 7 17.1 
7 1 2.4 
8 0 0.0 
9 1 2.4 
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Table 13 
Summary of Demographic Information 
Variable frequency \ 
Total Sample 238 100.0 
Adults (Northeastern) 116 48.7 
Adolescents 122 51.3 
Northeastern 81 34.1 
Midwestern 41 17.2 
Gender 
Adults 
Females 73 30.7 
Males 43 18.1 
Adolescents 
Females 71 29.8 
Males 51 21.4 
Educational Level (Adolescents) 
(Northeastern) 
Freshmen 8 9.9 
Sophomores 21 25.9 
Juniors 17 21.0 
Seniors 35 43.2 
(Midwestern) 
Seniors 41 100.0 
continued 
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Table 13 (Continued) 
Variable_f requenc v % 
Educational Level 
Adults 
Master's Degree 34 29.3 
Some College 27 23.3 
High School Grad 12 10.3 
Some Graduate School 12 10.3 
Age 
Adolescents 
Northeastern 
17 26 32.1 
18 19 23.5 
15 and 16 15 18.5 
Midwestern 
18 38 92.7 
Adults 
40 through 44 46 39.7 
45 through 49 27 23.3 
continued 
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TABLE 13 (Continued) 
- —Variable_frequency\ 
Income 
Northeastern Adolescents: 
$36,000 to $50,000 30 37.0 
Above $75,000 21 25.9 
$20,000 to $35,000 & 
$51,000 to $75,000 15 18.5 
Midwestern Adolescents: 
$20,000 to 35,000 17 41.5 
$36,000 to $50,000 17 41.5 
Total Family Members 
Northeastern: 
4 31 38.3 
Midwestern: 
3 10 24.4 
5 10 24.4 
Occupational Level 
Parents: 116 100.0 
Level 9 (Managers/ 
mid-level professionals 37 31.9 
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Additional Demographic Information 
Sixty (25.2%) of the 122 students lived with both 
parents. Forty-five (18.9%) resided exclusively with 
their mothers, and nine (3.8%) lived only with their 
fathers. Aunts, grandmothers, and one grandfather 
provided the remaining parenting. (See Table 14.) 
Table 14 
Adults with whom Adolescents Are Residing 
Variable frequency % 
Adult 
Mother 45 36.9 
Father 9 7.3 
Both Parents 60 49.1 
Aunt 4 3.2 
Grandmother 3 2.4 
Grandfather 1 .8 
Total 122 100.0 
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Racial Make-up of Earlier and Present Environments 
Each of the 238 participants was asked to indicate 
the racial make-up of the educational settings which they 
attended or are presently enrolled (elementary, junior 
high school and high school). This information was also 
obtained about the present neighborhood, place of worship, 
and place of employment. 
The descriptive response categories were as follows: 
1. All Blacks 
2. Mostly Blacks 
3. About half Blacks 
4. Mostly Whites 
5. Almost all Whites 
6. Does not apply 
Racial Distribution at the Elementary Level for All 
Participants 
Approximately one third (27.2%) of the northeastern 
adolescents experienced their elementary years in schools 
which were "mostly White". In contrast, only 4.9% of 
these students spent their elementary days in “all Black 
schools. Almost all the midwestern adolescents, 92.7%, 
attended classes in either "mostly Black" or "all Black" 
elementary schools (65.9% and 26.8%, respectively). 
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The greatest percentage of parents (38.8H) were enrolled 
in all Black" elementary schools. An additional (8.6%) 
attended "mostly Black" elementary schools. Slightly 
over half of the 116 parents were educated in elementary 
schools which were at least half White. (See Table 15 
for specific figures.) 
Table 15 
Racial Make-up of Elementary Schools for 
All Participants 
Northeast Midwest 
TEENS ADULTS TEENS 
Racial Make-up f % f % f % 
All Blacks 4 4.9 46 39.7 11 26.8 
Mostly Blacks 16 19.8 10 8.6 27 65.9 
About Half Blacks 19 23.5 16 13.8 1 2.4 
Mostly Whites 22 27.2 25 21.6 1 2.4 
Almost All Whites 20 24.7 19 16.4 1 2.4 
Total 81 100.0 116 100.0 41 100.0 
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Racial Distribution at the Junior High Level 
For All Participants 
The northeastern adolescents were rather evenly dis¬ 
tributed through three categories ("mostly Black", "about 
half Black", and "almost all White"). Three (3.7%) of the 
students attended "all Black" junior high schools. (See 
Table 16 for additional information.) 
The highest percentage of the above teenagers' 
parents attended "all Black" junior high schools (33.6%). 
Interestingly, the next largest number of parents at¬ 
tended junior high schools which were "mostly White". 
Approximately 55% attended schools which were at least 
"half Black". (This is similar to the approximately 54% 
of their children who attended junior high schools which 
were at least "half Black"). (See Table 16.) 
The percentage of midwestern adolescents who either 
attended "all Black" or "mostly Black" junior high schools 
was higher than the (92.7%) enrollment at the elementary 
level. The total of 39 students represented (95.1%) of 
the participants. (Exact figures are shown in Table 16). 
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Table 16 
Racial Make-up of Junior High Schools 
Northeast Midwest 
TEENS ADULTS TEENS 
Racial Make-up f % f % f % 
All Blacks 3 3.7 39 33.6 12 29.3 
Mostly Blacks 20 24.7 9 7.8 27 65.9 
About Half Blacks 21 25.9 16 13.8 1 2.4 
Mostly Whites 22 27.2 30 25.9 1 2.4 
Almost All Whites 15 18.5 18 15.5 0 0 
Does not apply 0 0 4 3.4 
Total 81 100.0 116 100.0 41 100.0 
Racial Distribution of High Schools 
Approximately 1/3 (25) of the 116 northeastern 
adolescents attended high schools which were either "all 
Black" or "mostly Black". Forty-two percent (34) attended 
either "mostly White" or "almost all White" secondary 
schools. The number of these students enrolled in "mostly 
Black", "about half Black" and "mostly White" high schools 
was similar, (25.9%, 27.2%, and 27.2%). (See Table 17.) 
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The percentage of northeastern parents attending ’all 
Black" or "mostly Black" schools decreased as they pro¬ 
gressed in grades (29.3% and 6.0% respectively). At this 
educational level, 50% of all adults attended high schools 
which are approximately "half Black" to "all Black", and 
50% have studied in high schools which were "half White" 
to "almost all White". (See Table 17.) 
All of the midwestern adolescents were enrolled in 
the same high school. The racial population of the school 
is ninety-two percent Black. This group is the most ra¬ 
cially "insulated". (Specific details are in Table 17). 
Table 17 
Racial Make-up of High Schools 
Northeast Midwest 
TEENS ADULTS TEENS 
Racial Make-up f % f % f % 
All Blacks 4 4.9 34 29.3 2 4.9 
Mostly Blacks 21 25.9 7 6.0 39 95.1 
About Half Blacks 22 27.2 17 14.7 0 0 
Mostly Whites 22 27.2 40 34.5 0 0 
Almost All Whites 12 14.8 18 15.5 0 0 
81 100.0 116 100.0 41 100.0 
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R acial Distribution of the Present Neiahhnrh 
About ten percent of the northeastern adolescents 
lived in "all Black" neighborhoods. The largest per¬ 
centage resided in "mostly Black" communities. An equal 
proportion, (19.8%) resided in neighborhoods which were 
"about half Black" and "mostly White". (Naturally, the 
116 parents were distributed in a similar manner, with 
their respective children.) (See Table 18.) 
Once again, the midwestern teens were more homoge¬ 
neously grouped. Only one student resided outside of 
either "all Black", or "mostly Black" communities. 
Table 18 
Racial Make-up of Neighborhoods 
Northeast Midwest 
TEENS ADULTS TEENS 
Neighborhoods f % f % f % 
All Blacks 9 9.9 7 6.0 24 58.5 
Mostly Blacks 27 33.3 33 28.4 16 39.0 
About Half Blacks 16 19.8 31 26.7 1 2.4 
Mostly Whites 16 19.8 22 19.0 0 0 
Almost All Whites 13 16.0 23 19.0 0 0 
Totals 81 100.0 116 100.0 41 100.0 
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Two-thirds of the northeastern adolescents attended 
churches which were "all Black" or "mostly Black". 
Between one and ten percent fell in the next three 
categories. Fifteen (18.5%) of the teenagers did not 
attend church. (Seventy-four percent of the teenagers' 
parents attended "all Black" or "mostly Black" places of 
worship. (See table 18 for all specific details.) 
Of the three groups, the midwestern teenagers at¬ 
tended "all Black" or "mostly Black" churches in largest 
numbers. Eighty-five percent of the midwestern teenagers 
fell in these two categories. (See Table 19). 
Table 19 
Racial Make-up of Churches 
Northeast Midwest 
TEENS ADULTS TEENS 
Churches f % f % f % 
ALL BLACKS 27 33.3 47 40.5 25 61.0 
MOSTLY BLACKS 28 34.6 39 33.6 10 24.4 
ABOUT HALF BLACKS 1 1.2 0 0.0 2 4.9 
MOSTLY WHITES 2 2.5 4 3.4 0 0.0 
ALMOST ALL WHITES 8 9.9 11 9.5 0 0.0 
DOES NOT APPLY 15 18.5 15 12.9 4 9.8 
Total 81 100.0 116 100.0 41 100.0 
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Racial Distribution of Work Place 
Slightly less than half of the northeastern students 
(43.2%) were working at the time of the study, compared to 
39-0% of the midwestern adolescents. Of those who were 
employed, approximately 30% were in settings which were 
"mostly" to "almost all" White. (See Table 20.) 
Less than 20% of the northeastern parents worked in 
environments which were "all Black" to "mostly Black". 
Almost three-fourths of work milieus were "mostly" to 
“all" White. (See Table 20.) 
Table 20 
Racial Make- up in Work Places 
Work Places 
Northeastern 
TEENS ADULTS 
f % f % 
Midwestern 
TEENS 
f % 
All Blacks 3 3.7 6 5.2 4 9.8 
Mostly Blacks 2 2.5 3 2.6 4 9.8 
About Half Blacks 6 7.4 13 11.2 4 9.8 
Mostly Whites 11 13.6 50 43.1 4 9.8 
Almost All Whites 13 16.0 35 30.2 0 0 
Does Not Apply 46 56.8 9 7.8 25 61.0 
Total 81 100.0 116 100.0 41 100.0 
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Summary of Racial Make-up Distribution 
The northeastern adolescents tended to be distrib¬ 
uted rather evenly across the categories of "about half 
Blacks", “mostly Whites", and "almost all Whites", in 
their elementary school experiences (approximately one 
fourth of the participants in each group). The remaining 
25% of these youngsters attended "all Black" to pre¬ 
dominantly Black schools. About half of the northeastern 
parents attended "all" to "mostly" Black elementary 
schools (47.4%). However, over 90% of the midwestern 
adolescents were enrolled in predominantly Black 
elementary schools. 
The junior high school distribution was not markedly 
different from the elementary level for the students. 
Northeastern parents primarily attended "all Black" (1/3 
of the group) and "mostly White" (1/4 of the sample). The 
midwestern junior high students continued to be primarily 
educated in "all Black" to "mostly Black" settings (95%). 
High school figures reflected earlier educational 
distributions. However, parents whose earlier experiences 
were primarily in "all Black" schools became prominently 
represented in "mostly White" institutions of learning. 
Over ninety percent of the northeastern families resided 
in integrated communities, with less than ten percent 
residing in "all" Black neighborhoods. In contrast, over 
101 
half of the midwestern teenagers lived in totally 
segregated communities. The other students, with the 
exception of less than three percent, had "mostly" Black 
neighbors. 
The church represented the most “racially insulated" 
environment for the northeastern families. Approximately 
75% of the participants attended “mostly" to "all Black" 
services. 
The most striking detail about the work environment 
rested in the distribution of the the northeastern 
parents. Almost seventy-five percent of these adults 
worked in settings which were predominantly White in 
nature. 
Racial Distribution of Total Population 
When looking at the 238 participants, one finds 
that slightly under half of all adolescents and parents 
attended "all Black" to "mostly Black" educational 
settings. 
Participants are rather evenly distributed among each 
of the categories which describe their neighborhoods, with 
one exception. Approximately one-third of the sample 
resided in neighborhoods which were "mostly" Black. The 
other percentages ranged from 14.7 to 20.2. (See Table 
21 . ) 
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One can again see quite clearly that the place of 
worship chosen by most of the participants is either 
totally or primarily Black. (It can be assumed that many 
students simply attend the church dictated by parents; 
however, older teenagers may have greater flexibility than 
younger ones in making their own selection.) 
The total figures for the work place are, of course, 
strongly influenced by the disproportionate number of 
adults who are employed in "mostly- to "almost all"White 
milieus. (See Table 21.) 
Table 21 
Racial Make-up of Each Setting for All Participants 
Racial Make-up of Cum. 
Elementary Schools frequency % % 
All Blacks 60 25.2 25.2 
Mostly Blacks 53 22.3 47.5 
About Half Blacks 36 15.1 62.6 
Mostly Whites 48 20.2 82.8 
Almost All Whites 40 16.8 99.6 
Does Not Apply 1 .4 100.0 
continued 
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Table 21 (Continued) 
Racial Make-up of 
Junior Hiah Schools frequencv % 
Cum. 
H 
All Blacks 54 22.7 22.7 
Mostly Blacks 56 23.5 46.2 
About Half Blacks 38 16.0 62.2 
Mostly Whites 53 23.3 84.5 
Almost All Whites 33 13.9 98.3 
Does Not Apply 4 1.7 100.0 
High Schools 
All Blacks 40 16.8 16.8 
Mostly Blacks 67 28.2 45.0 
About Half Blacks 39 16.4 61.3 
Mostly Whites 62 26.1 87.4 
Almost All Whites 30 12.6 100.0 
Neighborhoods 
All Blacks 39 16.4 16.4 
Mostly Blacks 76 31.9 48.3 
About Half Blacks 48 20.2 68.5 
Mostly Whites 38 16.0 84.5 
Almost All Whites 35 14.7 99.2 
continued 
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Table 21 (Continued) 
Racial Make-up of Cum. 
Churches frequency % * 
All Blacks 99 41.6 41.6 
Mostly Blacks 77 32.4 73.9 
About Half Blacks 3 1.3 75.2 
Mostly Whites 6 2.5 77.7 
Almost All Whites 19 8.0 85.7 
Does Not Apply 34 14.3 100.0 
Work Places 
All Blacks 13 5.5 5.5 
Mostly Blacks 9 3.8 9.2 
About Half Blacks 23 9.7 18.9 
Mostly Whites 65 27.3 46.2 
Almost All Whites 48 20.2 66.4 
Does Not Apply 80 33.6 100.0 
238 100.0 
The Black Identification Scale (BIS) 
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Total_Distribution of Northeastern Parents 
and Students 
Section I 
Section I of the BIS contained forty-eight Atti- 
tudinal questions on racial and ethnic identification. 
The following five responses were possible: 
Strongly Agree.1 
Agree.2 
Neutral or Undecided.3 
Disagree.4 
Strongly Disagree.5 
Higher scores would be reflected by responses of 
"strongly agree" or "agree", with the exception of eleven 
questions which were inverted to insure that each item was 
read. (Transformations were made prior to analysis to 
reverse scoring codes). Thus, the above scores were 
converted to: 
Strongly Agree.5 
Agree.4 
Neutral or Undecided.3 
Disagree.2 
Strongly Disagree.1 
A total of 240 points would have hypothetically been 
scored if a participants had "strongly" agreed with all 
questions in Section I. The scores for all participants 
ranged from a low of 122 points to a high of 229 points. 
(The distribution of scores is presented in Appendix D, 
page 169). 
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Section II 
Section II was comprised of questions 49 through 76. 
Because these items depicted actual behavior, they could 
be answered by the two options: 1) false, and 2) true. 
Five of the 28 questions were inverted. The maximum 
score, assuming that all questions were answered "true*, 
is 28. Scores ranged from 5 to 23, with the mode being at 
21 and 22. (The distribution is shown in Table 54, 
located in Appendix D.) 
Section III 
For the purposes of this study, a third portion, 
taken from the J. Jackson and G. Gurin (1979) National 
Survey of Black Americans, was added to the BIS ques¬ 
tionnaire. These 14 items are evenly distributed between 
"negative" and "positive" stereotypic statements. 
The four options were: 
1) Very True 
2) Somewhat True 
3) Slightly, Or A Little True 
4) Not True At All 
The highest obtainable score on Section III is 56. The 
participants' scores ranged from thirty to fifty-six. 
Table 55, which presents this distribution, is also 
included in Appendix D. 
Distribution of Participants' Scores on Total 
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BIS 
The total score possible on the BIS is 324 points. 
The participants' total scores on the instrument ranged 
from 176 (approximately 55*), to 307 (approximately 95S). 
A score of 244 represents the mean of this group of 
participants. This score is slightly under the 75 
percentile. An abbreviated distribution of the 
participants' scores is found in Table 22. 
Table 22 
Distribution of All Participants on the Total BIS 
Scores 
Of Participants f 
Cum. 
% 
Total BIS 
% 
1.00-162.00 0 0.0 1.0S-50* 
174.96-178.20 4 2.1 54.OS-60* 
197.64-210.60 10 5.9 61.0S-65S 
213.84-226.80 10 10.1 66.0S-70S 
230.36-242.00 34 24.4 71.1S-75S 
242.10-259.20 66 52.1 75.1S-80S 
259.52-275.40 58 76.5 80.1S-85S 
275.72-291.69 43 94.5 85.1S-90S 
291.92-307.80 13 100.0 91.1S-95S 
N*238 
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Descriptive data for the total BIS and each section 
are summarized. See Table 23. 
Table 23 
Means and Standard Deviations for Total BIS Scores 
BIS Section Mean Std. Dev. Minimum Maximum N 
Section I 191.05 18.50 122.00 229.00 238 
Section II 20.94 5.05 5.00 28.00 238 
Section III 44.71 5.44 30.00 56.00 238 
TOTAL BIS 256.70 24.48 176.00 312.00 238 
Frequencies of Total BIS Scores by Group 
The lowest BIS score of the northeastern students was 
slightly below the 56 percentile. The range of scores was 
from 181 to 296 (between the 91st and 92nd percentile). 
The range of scores for midwestern students was more 
constricted than that of the northeastern adolescents. 
The lowest score was 176 (between the 54th and 55th 
percentile). The highest score of 289 fell between the 
89th and 90th percentile. 
The final sample group was the parents (who were all 
from the Northeast). The low score of 179 for the adults 
was between those of the two student groups. The maximum 
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score of 312, however, was considerably higher than either 
score of the two student groups. The descriptive infor¬ 
mation for each of the groups can be located in 
Table 24. 
Table 24 
Group Means and Standard Deviations 
of Total BIS Scores 
Group 
Mean Std. Dev. 
Minimum 
Score 
Maximum 
Score 
Northeastern 
Adolescents 249.81 23.01 181.00 296.00 
Midwestern 
Adolescents 243.61 23.18 176.00 289.00 
Northeastern 
Adults 266.14 13.74 179.00 312.00 
N-238 
110 
Testing of the Research Hypotheses 
At this point, it is appropriate to look at the six 
formal research hypotheses. Differences in scores on the 
Black Identification Scale (BIS) between specific groups 
were statistically analyzed. 
Hypothesis I 
Black, middle class parents (having directly 
experienced the Civil Rights Era), will receive 
a higher score on the Black Identification Scale 
than will their teenagers, suggesting greater 
racial and ethnic consciousness. 
Hypothesis I was tested through one-way analysis of vari¬ 
ance, yielding an F ratio. Both Cochran's C and Bartlett- 
Box F indicated high homogeneity of variance. The 
variable being evaluated is age. defined as either a 
member of the adolescent group or of the adult group. 
The first comparison was made between each group of 
adolescents and their parents. Analysis of data sup¬ 
ported the hypothesis. A very significant difference was 
found between the mean scores. The F ratio of 8.3536, 
(P«.0000), was highly significant. The total mean of 
the parents on the Black Identification Scale (BIS) was 
significantly higher than the mean of their adoles¬ 
cent children. Thus, ethnic and racial identity, as 
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measured by the BIS, was higher for the parents than for 
their children. See Table 25. The means and standard 
deviations are found in Table 26. 
Table 25 
Analysis of Variance of Mean BIS Scores of Northeastern 
Adolescents and Adults by Separate Groups 
Source D.F. 
Sum of 
Squares 
Mean 
Squares 
F 
Ratio 
F 
Prob. 
Between Groups 3 12875.12 4291.71 8.3536 .000 
Within Groups 193 99155.07 513.76 
Total 196 
Means and 
by 
Table 26 
Standard Deviations of BIS Scores 
Separate Northeastern Groups 
Group N Mean S.D. 95 Pet. Conf Int for Mean 
Fathers 43 267.53 22.30 260.671 to 274.399 
Daughters 43 249.21 24.37 241.710 to 256.710 
Mothers 73 265.32 22.34 260.103 to 270.527 
Sons 38 250.50 21.68 243.374 to 257.626 
Total 197 259.43 23.91 256.067 to 262.786 
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Tables 27 and 28 summarize the variance of the total 
BIS means for all northeastern adolescents and their 
parents. The mean for the 81 adolescents on the BIS was 
249.8, as compared to the mean for the 116 parents of 
266.1 <p=.0000). 
Table 27 
Analysis of Variance of the Mean BIS Scores for 
Northeastern Adolescents and Adults 
Source D.F. 
Sum of 
Squares 
Mean F F 
Squares Ratio Prob. 
Between Groups 1 12708.17 12708.17 24.95 .0000 
Within Groups 195 99322.02 509.34 
Total 196 112030.18 
Table 28 
Means and Standard Deviations of BIS Scores for 
Northeastern Adolescents and Adults 
Group N Mean S.D. 95 Pet. Conf Int for Mean 
Teens 81 249.815 23.013 244.726 to 254.903 
Adults 116 266.138 22.254 262.045 to 270.231 
Total 197 259.426 23.908 256.067 to 262.786 
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Hypotheses II 
Black, middle class, female and male adults 
will display a similar level of ethnic or racial 
identification, as measured by the BIS. 
Hypothesis II was tested through one-way analysis of 
variance, yielding an F ratio. Homogeneity of variance, 
utilizing both Cochran and Bartlett, was high (.991 and 
.990, respectively). Gender was the variable being 
examined in this hypothesis. Age was controlled since 
only adults were being examined. (See Table 29 on page 
114 for details.) 
All Northeastern parents, (116), were involved in the 
testing of this hypothesis. The mean BIS score for the 
fathers was 267.53 which was quite similar to the mothers' 
mean of 265.32. The F ratio of .606 was not significant 
at the .05 level. Thus, the degree of ethnic and racial 
identification in fathers was not found to be signifi¬ 
cantly different than that of the mothers in the study. 
The specific information is contained in Table 30 on page 
114). Thus, hypothesis II was supported by the data. 
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Table 29 
Analysis of Variance of Mean BIS Scores of Northeastern 
Parents 
Source D.F. 
Sum of 
Squares 
Mean 
Squares 
F 
Ratio 
F 
Prob 
Between Groups 1 133.34 133.34 .268 .6060 
Within Groups 114 56820.45 498.43 
Total 115 56953.79 
Table 30 
Means and Standard Deviations of BIS Scores for 
Northeastern Parents 
Group N Mean S.D. 95 Pet. Conf Int for Mean 
Fathers 43 276.53 22.30 260.671 to 274.399 
Mothers 73 265.32 22.34 260.103 to 270.527 
Total 116 266.14 22.25 262.045 to 270.231 
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Table 31 allows one to determine which main effect is 
responsible for the significant differences in BIS scores 
when both sex and age are simultaneously being considered 
(hypotheses three through six). Significant differences 
in ethnic and racial identification occurred when com¬ 
parisons were made between the two age classifications, 
adults and teenagers. Specific details are found below. 
Table 31 
Summary Table of the Total BIS Score Variance of 
Northeastern Adolescents and Their Parents 
Source of 
Variation 
Sum of 
Squares 
DF Mean 
Square 
F Signif. 
of F 
Main Effects 12865.14 2 6432.67 12.52 .000 
SEX 156.97 1 156.97 .31 .581 
AGE 12863.26 1 12863.26 25.04 .000 
2-way Inter. 9.97 1 9.97 .02 .889 
SEX AGE 9.97 1 9.97 .02 .889 
Explained 12875.12 3 4291.71 8.35 .000 
Residual 99155.07 193 513.76 
112030.18 196 571.58 Total 
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Hypothesis III 
Black, middle class fathers will display greater 
ethnic and racial identification than will their 
daughters, as measured by the BIS. 
Hypothesis III was tested through one-way analysis of 
variance, yielding an F ratio. Homogeneity of variance 
was P=.60 utilizing both Bartlett and Cochran. The first 
comparison was between northeastern fathers and their 
daughters. The BIS mean for the fathers was 267.53, which 
was significantly different from the mean (249.21) ob¬ 
tained by their daughters (p=.0005). Thus, when measured 
by the BIS, the fathers displayed greater ethnic and 
racial identification than their daughters. (See Table 32 
and 33.) 
Table 32 
Analysis of Variance of Mean BIS Scores of Northeastern 
Fathers and Daughters 
Source D.F. 
Sum of 
Squares 
Mean 
Squares 
F 
Ratio 
F 
Prob. 
Fathers 1 7220.28 7220.28 13.23 .0005 
Daughters 84 45835.81 545.66 
Total 85 53056.09 
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Table 33 
Means and Standard Deviations of 
Northeastern Fathers and Daughters 
Group Count Mean S.D. 95 pet. Conf Int for Mean 
Fathers 43 267.53 22.30 260.671 to 274.399 
Daughters 43 249.21 24.37 241.710 to 256.710 
Total 86 258.37 24.98 253.016 to 263.73 
A second comparison was made between the northeastern 
fathers and the sample of midwestern adolescent females. 
The BIS mean for the fathers (267.53) was found to be 
significantly higher than that of the teenage group 
(P=.0004). The Bartlett test for homogeneity of variance 
was .734. Again, the older participants, in this case, 
fathers, displayed higher racial/ethnic identification 
than their teenage females on the BIS. (The anovas may be 
found in Table 34. Information pertaining to the means is 
provided in Table 35. Both tables are located on page 
118. ) 
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Table 34 
Analysis of Variance of Mean BIS Scores of Northeastern 
Fathers and Midwestern Daughters 
Sum of Mean F F 
Source D.F. Squares Squares Ratio Prob. 
Fathers 1 7101.11 7101.11 13.60 .0004 
Daughters 69 36016.55 521.98 
Total 70 43117.66 
Table 35 
Means and Standard Deviations of Fathers and Midwestern 
Daughters 
Group Count Mean S.D. 95% Conf. Int . for Mean 
Fathers 43 267.53 22.30 260.67 to 274.40 
Daughters 28 247.07 23.67 237.89 to 256.25 
Total 71 259.46 24.82 253.59 to 265.34 
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Hypothesis IV 
Black, middle class fathers will display greater 
ethnic and racial identification than will their 
sons, as measured by the BIS. 
Hypothesis IV was tested through one-way analysis of 
variance, yielding an F ratio. Homogeneity of variance 
was P=.884 utilizing Bartlett. When one looks at the 
northeastern fathers and their sons, a highly significant 
difference is found between the BIS mean scores (P^.OOOO). 
The mean for northeastern teenage males was 236.15. The 
fathers' mean was 267.53. Thus, the fathers displayed 
greater ethnic/racial identification on the BIS than their 
sons. (See Tables 36 and 37 for details.) 
Table 36 
Analysis of Variance of Mean BIS Scores of Northeastern 
Fathers and Sons 
• 
Source D.F. 
Sum 
Squares 
Mean 
Squares 
F 
Ratio 
F 
Ratio 
Between Groups 1 5853.90 5853.90 12.08 .0008 
Within Groups 79 38280.20 484.56 
Total 80 44134.10 
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Table 37 
Means and Standard Deviations of Northeastern Fathers 
and Sons 
Group Count Mean S.D. 95% Conf. Int. for Mean 
Fathers 43 267.53 22.30 260.671 to 274.399 
Sons 38 250.50 21.68 243.374 to 257.626 
Total 81 ' 259.54 23.49 254.675 to 264.412 
A comparison between the northeastern fathers and 
midwestern adolescent males was conducted. The adult 
males' score for racial and ethnic identification was 
found to be significantly higher than that of the teenage 
males (p=.0000). The means for the fathers and sons were 
267.5 and 236.2, respectively. Because of the small size 
of the adolescent group, (N=13), tables with specific 
details of this comparison will not be presented. 
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Hypothesis V 
Black, middle class mothers will display greater 
ethnic and racial identification than will their 
daughters, as measured by the BIS. 
Hypothesis V was tested through one-way analysis of 
variance, yielding an F ratio. The Bartlett test for 
homogeneity of variance was .6 for these two groups of 
females. 
The first comparison was made between the north¬ 
eastern mothers and daughters. The mothers' mean BIS 
score of 265.32 was significantly higher than that of the 
northeastern daughters which was 249.21 (P=.0004). Thus, 
the mothers exhibited greater ethnic and racial identity 
than their teenage daughters. (See Tables 38 and 39.) 
Table 38 
Analysis of Variance of Mean BIS Scores of 
Northeastern Mothers and Daughters 
Source D.F. 
Sum 
Squares 
Mean 
Squares 
F 
Ratio 
F 
Prob 
Between Groups 1 7019.34 7019.34 13.15 .000 
Within Groups 114 60874.87 533.99 
Total 115 67894.21 
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Table 39 
Means and Standard Deviations of Northeastern 
Mothers and Daughters 
Group N Mean S.D. 95% Conf. Int. for Mean 
Mothers 73 265.32 22.34 260.10 to 270.53 
Daughters 43 249.21 24.37 241.71 to 256.71 
Total 116 259.34 24.30 254.88 to 263.81 
When northeastern mothers were compared with mid- 
western adolescent females, their scores were found to be 
significantly higher than the younger group. Bartlett's 
test for homogeneity of variance was adequate (P=.72). 
Thus, the greater degree of identification was held by the 
adult females. (See Tables 40 and 41.) 
Table 40 
Analysis of Variance of Mean BIS Scores of 
Northeastern Mothers and Midwestern Daughters 
Sum of Mean F F 
Source D.F. Squares Squares Ratio Prob. 
Between Groups 1 6735.70 6735.70 13.06 .0005 
Within Groups 99 51055.61 515.71 
Total_100 57791.31  
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Table 41 
Means and Standard Deviations of Northeastern Mothers and 
Midwestern Daughters 
Group Count Mean S.D. 95% Conf. Int. for Mean 
Mothers 73 265.32 22.34 260.10 to 270.53 
Daughters 28 247.07 23.69 237.89 to 256.25 
Total 101 260.26 24.04 255.51 to 265.00 
Hypothesis VI 
Black, middle class mothers will display greater 
ethnic and racial identification than will their 
sons, as measured by the BIS. 
Hypothesis VI was tested through one-way analysis of 
variance, yielding an F ratio. Utilizing Bartlett's 
formula, homogeneity of variance was high (P=.84). 
The northeastern mothers obtained a BIS mean score 
(265.32) which was significantly higher <P=.0011) than 
that of their sons. The BIS mean score of the adolescent 
males was 250.50. Thus, the hypothesis was substantiated. 
Mothers displayed a greater degree of racial and ethnic 
identification on the BIS than did their sons. (See 
Tables 42 and 43.) 
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Table 42 
Analysis of Variance of Mean BIS Scores of 
Northeastern Mothers and Sons 
Source D.F. 
Sum of 
Squares 
Mean 
Squares 
F 
Ratio 
F 
Prob. 
Between Groups 1 5485.18 5485.18 11.21 .0011 
Within Groups 109 53319.25 489.17 
Total 110 58804.43 
Means and 
Table 43 
Standard Deviations of 
and Sons 
Northeastern Mothers 
Group Count Mean S.D. 95% Conf. Int. for Mean 
Mothers 73 265.32 22.34 260.10 to 270.53 
Sons 38 250.50 21.68 243.37 to 257.63 
Total 111 260.24 23.12 255.89 to 264.59 
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Due to the small size of midwestern group of teenage 
males, their comparison to northeastern mothers will not 
be presented in a table. It may be noted, however, that 
the BIS mean score of the female adults (265) was signif¬ 
icantly higher than the teenage mean of 247 (P-.0000). 
Additional Analyses 
Comparisons of BIS Scores Among Teenage Groups 
At this point, the adolescents of the study will be 
examined exclusively. Analysis of variance was completed 
to determine if there was a significant difference between 
male and female teenagers in their scoring on the BIS. No 
significant difference was found (P=.80). The total BIS 
means were 250.50 for adolescent males and 249.21 for ado¬ 
lescent females. Homogeneity of variance was .5 utilizing 
Bartlett's test. (See Tables 44 and 45.) 
Table 44 
Analysis of Variance of Mean BIS Scores of 
Northeastern Sons and Daughters 
Source D.F. 
Sum of 
Squares 
Mean 
Squares 
F 
Ratio 
F 
Prob 
Between Groups 1 33.61 33.61 .0627 .802 
Within Groups 79 42334.62 535.88 
Total 80 42368.22 
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Table 45 
Means and Standard Deviations of Northeastern 
Sons and Daughters 
Group Count Mean S.D. 95% Conf. Int. for Mean 
Sons 38 250.50 21.68 243.374 to 257.626 
Daughters 43 249.21 24.37 241.791 to 256.710 
Total 81 249.81 23.01 244.726 to 254.903 
When the total BIS mean score of the northeastern 
adolescents is compared to that of the midwestern ones, 
no significant difference was noted. The mean for the 
northeastern teenagers was 249.81. Midwestern students 
obtained a mean of 243.61. (See Tables 46 and 47.) 
Table 46 
Analysis of Variance of BIS Mean Scores of 
Northeastern and Midwestern Adolescents 
Sum of Mean F F 
Source D. F. Squares Squares Ratio Prob. 
Between Groups 1 1048.10 1048.10 1.9697 .1631 
Within Groups 120 63851.98 532.10 
Total 121 64900.07 
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Table 47 
Means and Standard Deviations of Northeastern 
and Midwestern Adolescents 
Group Count Mean S.D. 95H Conf. Int. for Mean 
N. Teens 81 249.81 23.01 244.726 to 254.903 
M. Teens 41 243.61 23.18 236.295 to 250.920 
Total 122 247.73 23.16 243.578 to 251.881 
Seniors A significant difference was found between 
the ethnic/racial identification of the northeastern and 
midwestern seniors (P=.0468). The northeastern seniors' 
score was higher than their midwestern counterparts. 
Homogeneity of variance was high, utilizing Bartlett, 
P=.86. (See Tables 48 and 49.) 
Table 48 
Anovas of Total BIS Scores of All Seniors 
Sum of Mean F F 
Source D.F. Squares Squares Ratio Prob. 
Between Groups 1 2256.97 2256.97 4.0887 .0468 
Within Groups 74 40848.44 552.01 
Total 75 43105.41 
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Table 49 
Means and Standard Deviations of All Seniors 
Group Count Mean S.D. 95% Conf. Int. for Meat 
Northeast 35 254.54 23.87 246.345 to 262.741 
Midwest 41 243.61 23.18 236.295 to 250.925 
Total 76 248.64 23.97 243.167 to 254.123 
Intervening Variables and BIS Scores 
The additional analyses of variance provided 
information pertaining to responses on the BIS when 
certain background information is taken into account. 
The initial analyses involves differences in level of 
identification, as measured by the BIS, according to the 
segment of the country in which participants spent most 
of their time while growing up. The categories were as 
follows: 1) North (not New England), 2) South, 3) Mid¬ 
west, 4) West, 5) New England, and, 6) Other. 
Table 50 indicates that the differences in BIS mean 
scores for the groups were significant at the .01 level, 
(P-.0011). The subsequent mean values ranged from 246.00 
for the small group, raised primarily in the West Indies, 
and 247.67 for those persons raised in the Midwest, to 
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269.60 for individuals raised primarily in the South. In 
this sample, the West coast was under-represented, (N-l). 
Table 50 
Anovas, Means and Standard Deviations of BIS Scores by 
Regions of the Country in which Participants Grew Up 
Source 
Sum of 
D.F. Squares 
Mean 
Squares 
F F 
Ratio Prob. 
Between Groups 5 11901 .24 2380.25 4.2264 .001] 
Within Groups 231 130095 .25 563.18 
Total 236 141996 .49 
Means and Standard Deviations 
Group Count Mean S.D. 95% Conf. Int. for Mean 
North 18 257.00 25.86 244.138 to 269.892 
South 45 269.60 23.12 262.654 to 276.547 
Midwest 48 247.67 24.78 240.473 to 254.861 
West 1 262.00 
N.E. 122 255.70 23.33 240.473 to 259.878 
Other 3 246.00 16.09 206.021 to 285.979 
Total 237 256.71 24.53 253.574 to 259.852 
Missing Participants * 1 
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It should be noted that the overwhelming majority of 
the participants spent most of their childhoods in the 
Northern portion of the United States (N-189). The South 
was represented by 45 persons. 
The individual cell means for each section of the 
BIS are summarized in Table 56 (in Appendix F). The 
effect of the independent variable (the region of country 
in which one primarily grew up) was found to be signifi¬ 
cant. (See Table 57 in Appendix F). Persons who grew up 
primarily in the south obtained the highest scores. 
Region of Birth 
The section of the country in which a person was born 
also appeared to be related to significant differences in 
group means, (P=.0195). The homogeneity of variance was 
.5. (See Tables 51 and 52 for details.) 
Table 51 
Analysis of Variance of Total BIS Means by 
Region of Birth 
Source 
Sum of Mean 
D.F. Squares Squares 
F F 
Ratio Prob 
Between Groups 5 7949.76 1589.95 2.751 .0195 
Within Groups 232 134054.06 577.82 
Total 237 142003.82 
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Table 52 
Means and Standard Deviations of BIS Scores by Region 
of Birth 
Group Count Mean S.D. 95% Conf. Int. for Mean 
North 23 255.09 23.38 244.98 to 265.20 
South 66 263.26 25.83 256.91 to 269.61 
Midwest 50 247.08 24.40 240.14 to 254.02 
West 1 262.00 
New England 93 257.95 23.05 253.20 to 262.69 
Other 5 249.60 12.48 234.10 to 265.10 
Total 238 256.70 24.48 253.58 to 259.83 
Racial Make-up of Specific Settings 
Differences in total BIS mean scores were also 
examined according to the racial make-up of the following 
specific settings: 1) elementary school, 2) junior high 
school, 3) high school, 4) neighborhood, 5) church, and 
6) work. The descriptive categories were: 
1. All Blacks 
2. Mostly Blacks 
3. About Half Blacks 
4. Mostly Whites 
5. Almost All Whites 
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Adults 
The 116 adults (parents) were analyzed for mean 
differences in their total BIS scores across all six of 
the above categories. The results are summarized below. 
Elementary School: Variations in the make-up of 
elementary school did not produce significant differences 
in total BIS mean scores <P=.302). Total BIS Mean scores 
ranged from 258.80 ("Almost all Whites") to 270.78 for 
participating parents who were educated in "All Black" 
settings. (Details are provided on page 181.) 
Junior High School; The racial make-up of the 
junior high schools of the adults also failed to produce 
a signicant difference in total BIS mean scores (P=.556). 
The range of mean scores was narrow, from 261.111 for 
those adults who attended "Mostly Black" junior high 
schools, to 270.600 for adults who attended "All Black" 
schools. (See Table 58 in Appendix G.) 
High Schools: At the high school level, a signif¬ 
icant difference was found (P=.0398) among BIS mean scores 
when racial make-up was considered. The range of mean 
scores was from 255.71 ("Mostly Blacks") to 275.85 for 
those from high schools which were "All Black". The 
homogeneity of variance was low. (See Table 58 for the 
relevant figures.) 
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Church: The racial make-up of churches did not 
produce a significance among total BIS means (P-.0522), 
but was quite close to reaching the .05 level. No adults 
attended churches which were almost half Black. (See 
Table 58). 
Neighborhoods and Work: No significant differ¬ 
ences were found among BIS means when racial composition 
of neighborhoods and work were explored, (P*.836) and 
(P=.209), respectively. (Figures for these two settings 
are provided in Table 58 located in Appendix G.) 
Students 
The racial make-up of the settings considered did 
not significantly affect total BIS mean scores, with the 
exception of the junior high school level. For this 
reason, the tables for the analyses of variance are not 
reproduced in this paper; however, probability levels are 
presented below: 
1. Elementary School (P=.4465) 
2. Junior High School (P=.0541) 
3. High School (P=.4665) 
4. Neighborhood (P-.7225) 
5. Church (P-.1666) 
All Participants 
Participants were studied collectively for differences 
in total BIS mean scores, according to racial make-up of 
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the specific settings mentioned previously. Differences 
were most significant at the elementary, junior high, and 
high school levels, P=.0006, P=.0001, and P-.0000, 
respectively. (See Table 59 in Appendix G.) 
Total BIS mean differences did not reach significance 
when the total racial make-up of churches was considered. 
It should be noted, however, that this figure (P=.07) 
approached significance. (See Table 59, in Appendix G, 
for details.) 
Racial make-up of neighborhoods, seemed least likely 
to influence identification scores on the BIS, and, thus, 
will not be detailed in table form. The F probability 
equalled .6487. 
CHAPTER V 
DISCUSSION 
This chapter will begin with a summary and discussion 
of the major findings of this study. Inferences from the 
research and implications for therapeutic practice and 
researh will precede the closing comments. 
Summary and Discussion of Findings 
The primary purpose of this study was explore racial 
and ethnic identification across two generations of Black, 
middle class Americans. An instrument, The Black 
Identification Scale (BIS) which yielded a composite 
score for racial and ethnic consciousness, was especially 
developed for this investigation. The BIS was completed 
by 238 parents and teenagers from two samples. 
The six major hypotheses for the study were tested 
on 197 northeastern adolescents and their parents. The 
second sample was composed of 41 midwestern teenagers. 
Hypothesis I 
This hypothesis proposed that parents, (having 
directly experienced the Civil Rights Era, would exhibit 
136 
a higher degree of ethnic and racial identification than 
would their teenagers, who have experienced a different 
racial climate. Indeed, the parents of this study exhib¬ 
ited greater identification than their adolescents. 
The precise impact of the Civil Rights Movement on 
the participants can not be ascertained from the present 
study. However, the preponderance of earlier research is 
available which credits this period with a marked enhance¬ 
ment in racial self-image, i.e., Dennis, (1968), Williams 
and Morland (1976), Gurin and Epps (1975), Chang and 
Ritter (1976), and Dansby (1972). The foci of these 
studies were attitudes towards physical characteristics, 
cultural relatedness, and preferences for either the color 
white or black. The adult participants of the present 
study lived through an era which demanded that aspects of 
one’s racial being remain at the forefront of everyday 
life. This is not true for today's teenagers. 
The present results are in direct contrast with much 
of the earlier literature when age is considered. Morland 
(1972) has reported that positive own-group identifica¬ 
tion becomes consolidated during early adolescence (junior 
high school). Thus, one might anticipate that the teenage 
sample could be expected to display a high level of 
consciousness. 
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Toomer (1975), and Krystall, Friedman, Howze, & Epps 
(1970), among others, found their adolescent samples to 
display a higher level of identification than their 
elders. It must be remembered, however, that the social 
context which surrounded many of the earlier studies was 
quite significant. The surge of positive racial self¬ 
esteem was felt to be related to a militancy in attitude, 
believed to be directly related to discriminatory 
practices in this country. Dizard (1970) and Guring & 
Epps (1975) were among the writers who suggested that 
certain Black individuals would be prone to become the 
most militant, and thus, to exhibit the most substantial 
degree of racial self-esteem. Those individuals tended 
to be young, urban, middle class, and male. The term 
militant is defined for the purposes of this study as a 
change in thinking, "the rejection of the status quo", 
replacing of the "old" with activism and "positive group 
image" (Porter and Washington, 1979). 
Limited support for present findings may be found in 
the work of Brand, Padilla and Ruiz (1974) who speculate 
that "once prejudices have formed either positive or 
negative, they tend to increase with age" (p. 881). This 
theory might be used by some—particularly those who 
equate positive racial/ethnic identification with positive 
prejudice—to explain the higher scoring on the BIS by 
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parents than by teenagers. However, the above researchers 
concede that many variables must be considered (i.e., the 
subject s sex, environmental influences, instrumentation) 
when studying the attitudinal changes. 
Hypothesis II 
When the variable of sex was considered in this study, 
females were found to display a similar level of racial or 
ethnic identification to that of their male counterparts. 
This assumption was the thrust of the second hypothesis. 
It was apparent from other research that many of the 
samples had not separated their analysis by gender. Thus, 
data which might either have supported or negated the 
second hypothesis were lost. However, Goering (1972) 
found no major differences between males and females in 
acceptance of physical characteristics (i.e., darker skin 
color, wearing of "natural" hair styles, and nose-lip 
form). 
Prevalent in the literature—although less so in 
systematic studies--was the notion that many Black women 
from all socioeconomic stratifications have historically 
been granted an "equal opportunity" status in confronting 
racial obstructions and issues. This “status" is 
reflected by the following quote by Sojourner Truth at 
a Women's Rights Convention in 1853: 
That man over there says that women need to 
be helped into carriages everywhere. Nobody ever 
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helps me into carriages, or over mud puddles, 
or gives me any best place, and ain't I a woman? 
Look at me! Look at my arm! I have plowed and 
planted and gathered into barns...and ain’t I a 
woman? I could work as much and eat as much as 
a man (when I could get it), and bear the lash 
as well...and ain't I a woman? (In Bell, 
Parker, and Guy-Sheftall, 1979, p. 109). 
Mary Burgher (1979) found Truth's excerpt to capture the 
identity of a multitude of Black women in this country: 
"strong, hard-working, unprotected, and unpampered" (in 
Bell, Parker, and Guy-Sheftall, 1979, p. 109). Upwardly 
mobile Black females, similar to this study's partici¬ 
pants, have not been shielded from the discrimination 
which seeps into many aspects of daily life. 
Myers' (1980) research supported the notion that 
strength and perseverance were considered by Black women 
to be important elements for achieving their goals. She 
examined coping styles in 400 women of middle class and 
lower socioeconomic class status. 
An argument may be made for the women’s liberation 
movement contributing to the similarity in responding 
across genders. As stereotypic barriers separating males 
from females have slowly begun to erode, perhaps, women's 
views and perceptions are becoming more congruent with 
males. However, even if there is validity to this 
must not dismiss a long history which assumption, one 
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"liberated" Black women to confront the "man-sized" 
dilemmas in existence before this period of time. 
Hypotheses III through VI 
The next hypotheses involved gender and age as 
variables to be investigated. It was speculated that 
fathers would indicate a stronger degree of racial 
and ethnic consciousness than would their daughters 
(Hypothesis III), or sons (Hypothesis IV). 
The remaining hypotheses predicted a higher level of 
identification on the part of mothers as compared to their 
daughters (Hypothesis V) and sons (Hypothesis VI). 
Each of the above hypotheses was supported by test 
data. It should be noted that age. rather than gender 
accounted for the predicted results. Racial and ethnic 
identification were found to be significantly stronger 
in adults than in their youngsters. 
Comparable intergenerational studies to the present 
research could not be found in existing literature. 
Mosher (1960) concluded that the ethnic attitudes of 
children were related to those of their mothers and other 
primary caretakers. 
We recall from the review of the literature presented 
for this study, that writers, such as Coopersmith (1967) 
and Milner (1983), attest to the vital importance of 
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parental views on the developing perceptions of children. 
Coopersmith1s general thinking on the manner in which 
adolescents respond to environmental experiences may add 
clarity to the departure of perceptions between the 
present group of teenagers and their primary caretakers. 
He suggests that adolescents are more likely to be 
influenced by factors outside the family than are pre¬ 
adolescents who primarily depend on the family context 
for cues. Powell (1973) substantiates this premise, 
describing the adolescent as particularly "susceptible 
to changes in the environment, especially political, 
social, and cultural changes" (p. 47). Many of the 
intense political, social, and cultural changes which 
took place during the growth of the adult sample (in the 
present study) evolved from racial issues. 
Additional Findings 
Some of the additional findings warrant limited 
discussion. First, it is quite intriguing that the 
secondary (Midwestern) group scored significantly lower 
on the BIS than did either the other adolescent or adult 
participants. The Midwestern group was primarily older 
than the Northeastern teeenagers. However, even when 
compared with students their own age (other seniors), 
the Midwestern seniors obtained significantly lower BIS 
scores. Earlier, we discussed the theory of McGuire and 
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and McGuire (1978), in which they suggested that ethnic 
consciousness is most salient in mixed situations. 
Dansby (in R.L. Jones, 1972), found that southern 
Black college students attending predominantly White 
universities tended to display greater racial/ethnic 
identification than those who attended predominantly Black 
schools. It is plausible to speculate that many of the 
Northeastern teenagers have not been insulated from having 
to examine this aspect of their self-concept because of 
the availability of integrated experiences (i.e., schools 
and communities). The consequence of this exposure may be 
a heightened sensitivity and attunement which could 
account for the overall variation in scores. 
Geographical Regions 
When one reviews the BIS scores across demographic 
information, a number of results should be highlighted. 
The group scoring highest on ethnic/racial identification 
spent most of their childhood in the south. Due to the 
distribution of this sample, however, it is possible to 
explain this portion of the results by the fact that most 
of the "southern" group were adults (approximately 92%). 
Powell (1973), who studied self-concepts of southern 
adolescents in desegregated schools, felt that these 
students were the most vulnerable to racially related 
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events which surrounded them because of their proximity to 
much of the turmoil. 
In contrast, Clark and Clark (1965) found greater eth¬ 
nic identification in Northern Blacks rather than Southern 
ones. Brand, Padilla & Ruiz suggested that exposure to 
integrated, as opposed to segregated, school environments, 
tended to produce lessened commitment to ethnicity. 
Inferences 
The differences obtained in this study lend them¬ 
selves to some important inferences and implications which 
should be discussed at this time. Black, middle class 
teenagers are removed from many of the crucial events and 
consequences which enticed their parents to create an 
atmosphere of heightened cultural pride and racial 
identification. 
A number of common threads became apparent through 
conversations and observations of the teenagers studied. 
One thread is that it is perhaps a mistake to assume that 
our youth are truly savvy about the historical ramifi¬ 
cations which have created racial relations in America. 
Some did not comprehend the implications of past or 
present racial concerns for their advancement in society. 
Parents may have to accept greater responsibility for 
insuring that an atmosphere exists in which questions can 
be posed and answered about identity. 
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Another possibility for the lessening of racial and 
ethnic identification which was found in the young 
participants may have been enhanced either consciously-- 
or unconsciously--by some parents. This thought has 
complex implications. Some of the parents' backgrounds 
have been more similar to those of their Caucasian 
counterparts than to those of many African Americans. 
The integrative efforts of the Civil Rights period 
catapulted a number of (then) Black teenagers and young 
adults into a myriad of cultural groups and opportu¬ 
nities. For some, the remainder of their lives has been 
nestled in a multi-cultural milieu. 
As a result, their children have only known (or 
primarily been exposed to) what may be termed as a diluted 
"Black" experience. These youngsters' sense of belonging, 
or comradeship may shift from cultural or racial bonding 
to a greater reliance on liaisons based on socioeconomic 
status. This change may contribute to a distancing from 
Black culture and from poorer African Americans. We 
recall from Havighurst (1967), that for Black Americans-- 
unlike some of the other groups—strong ethnic 
identification is likely to place them in conflict 
with middle class, White values. These values have 
often been employed as a measuring stick for success. 
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Implications for Therapeutic Practice 
Conflicts over identity issues may surface when an 
African American seeks, or is compelled to become involved 
in therapeutic counseling. Several of the teenagers who 
participated in this study acknowledged their own feelings 
of discomfort when in the presence of those whom they 
describe as "very Black" students. This is in keeping 
with what appears to be a marked division between some 
Black students who differ in desire and, at times, in 
capacity to embrace Black culture and identity. 
One side of the conflict is represented by students 
who insist that the other has abandoned fundamental 
criteria which define one's “blackness" from an ethnic 
perspective. The criteria may range from the way in which 
one speaks, (i.e., pronunciation, intonation, usage of 
Black dialect) to expected gestures. These youngsters are 
intent on preserving their identity, even when elements of 
that identity are in direct conflict with other racial or 
ethnic groups. Loyalty is a primary concern, and is 
taken quite seriously. 
Members of the second group—usually composed of 
the youngster who has become most assimilated into the 
majority culture—may feel unable to relate to many of 
their Black peers who have had less exposure to other 
groups. The physical features of the second group may 
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qualify them for a particular racial group; however, their 
orientations and demeanor may bear little resemblance to 
many of their brethren. The result for a number of these 
students may be described as emotional dissonance and 
confusion. An unfortunate product is the forming of sub¬ 
divisions which can erode the possibility of understanding 
and, perhaps, learning from Black Americans who enter 
adulthood with a wide range of information about life. 
It is important to consider that some minority 
children who proceed through multi-cultural institutions, 
may receive subtle, yet persistent messages that they are 
valuable, because of their ability to fuse with the 
majority culture. If the authority figures lack an un¬ 
derstanding of, or appreciation for Black culture, they 
may inadvertently assist the child to view that portion of 
his/her identity with lessened esteem. In addition, other 
youngsters are likely to receive opposite messages if they 
cannot emulate those who set and evaluate the standards. 
The role of the therapist or counselor is a complex 
one when race is a factor to be examined. It is important 
for the therapist to ascertain how this element is in¬ 
fluencing the self-concept and peer relationships of the 
individual in treatment. One should not assume that 
race or ethnicity is of equal importance to all Black 
Americans. However, neither can one assume that Black 
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adolescents have received or have fully comprehended much 
of the information which might significantly contribute to 
deep pride and appreciation for their cultural and racial 
heritage. 
Implications for Utilizing the BIS in Future Research 
The development of the Black Identification Scale 
(BIS) resulted for several reasons: 
1 . No existing questionnaire was found which solely 
focused on Black Americans' relationship with each 
other from an ethnic and racial standpoint. 
2. A questionnaire was desired which would not 
equate positive feelings toward one's ethnic/racial 
identification with negative feelings toward other 
ethnic or racial groups. 
3. It was felt to be important to create an instrument 
which reflected the present racial tone of today's 
society (i.e. less frustration in the American 
system as some changes have been actualized). 
Much information remains to be gleaned from the BIS. A 
look at individual responses according to gender, age, 
socioeconomic categories may prove to be intriguing. 
In addition, many of the BIS questions can be readily 
converted to address ethnic or racial identification of 
other groups. This may be accomplished through removal 
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of references to Blacks and insertion of designated 
ethnic or racial names for the appropriate group. 
Limitations 
Because the limitations of the study were stated in 
Chapter I, they will simply be outlined at this point. 
Generalization of present findings to other socioeconomic 
groups of Blacks may be invalid. The present sample was 
not randomly chosen. In addition, this sample may be more 
highly educated and self-disclosing than other African 
Americans. 
Closing Comments 
The significance of racial/ethnic identification is 
important for many groups. The importance is no less 
poignant for the American Black population. Increasingly, 
middle class African Americans, such as the ones in this 
study, have been confronted with intricate decisions, 
challenging the delicate balance between personal (and 
group) racial esteem and other considerations which may 
conflict with strong racial or ethnic identification. 
It is perhaps unfair to contend that such identi¬ 
fication should remain a conscious issue in the “melting 
pot" . It is far less painful to believe that such gro¬ 
tesque words as discrimination or prejudice are outdated 
remnants of the past. It would seem a tremendous comfort 
for Black parents to sleep with the certainty that their 
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children will be judged and accepted totally on those 
characteristics which they possess as people. 
And, yet, even in the “eighties", figures and 
incidents recounted in books and articles, which update 
the status of Black Americans, are not conducive to total 
peace of mind when the issue of race is considered. 
Decisions which were once derived in the interest of 
affirmative action are being overturned by increasingly 
"conservative" courts. Groups such as Skin Heads and 
the KKK are thriving. In addition, racially motivated 
incidents are occurring across the country. Those in¬ 
cidents on college campuses across the country represent 
a particular challenge for our adolescent population. 
Even if the above factors were nonexistent, one could 
not lose sight of the immense challenges facing Black 
Americans as a whole. Many of the Black middle class are 
not so far removed from the third of the population which 
lives below the poverty level. None of our middle class 
is very far removed from the 35% of our youth who are 
unemployed. The Black middle class is vitally important 
to American development, and to the continuing struggles 
of fellow Black citizens for whom the "American dream" 
has been illusive. Serious attention must be directed 
towards understanding the attitudes held by the Black 
middle class towards group cohesiveness and group culture. 
APPENDIX A 
Participant Consent Form 
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CONSENT FORM (FOR EVERY PARTICIPANT) 
—--. AM VOLUNTARILY PARTICI¬ 
PATING IN THE RESEARCH PROJECT BEING CONDUCTED BY GERRI 
PINKSTON, A DOCTORAL STUDENT IN THE COUNSELING PSYCHOLOGY 
DEPARTMENT, AT THE UNIVERSITY OF MASSACHUSETTS, IN 
AMHERST. Participation is defined as completing items 
on a Black Identification Scale, prepared by Ms. Pinkston. 
I will be provided the opportunity to ask questions, par¬ 
ticipate in group discussions about the research, and I 
may withdraw my consent at any time. I UNDERSTAND THAT 
ALL IDENTIFYING INFORMATION (i.e., my name, income, 
address, etc.) WILL REMAIN CONFIDENTIAL. No treatment 
or compensation will be available to the subject if 
physical injury occurs in connection with the conduction 
of the research. 
(Signature) 
CONSENT FORM FROM PARENT OF YOUTH UNDER AGE 18 
I, MS./MR. _, GIVE PERMISSION FOR MY 
CHILD _, TO PARTICIPATE IN THE RESEARCH 
PROJECT BEING CONDUCTED BY GERRI PINKSTON, A DOCTORAL 
STUDENT IN THE COUNSELING PSYCHOLOGY DEPARTMENT, AT THE 
UNIVERSITY OF MASSACHUSETTS, IN AMHERST. 
(Parent's Signature) 
Address:_ 
Telephone 
APPENDIX B 
Parent and Student Demographic Information 
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PARENT DEMOGRAPHIC INFORMATION 
I* Place a check (✓) on the appropriate line. 
Mother _ 
Father  
Amount of contact with your child: 
a) Daily _ 
b) Weekly  
c) Biweekly _ 
d) Other (please indicate) 
EDUCATIONAL LEVEL 
1 ) Some high school__ 
2) High school graduate _ 
3) Some college _____ 
4) Trade/business school  
5) Bachelor's degree  
6) Some graduate study _ 
7) Master's degree  
8) Doctoral degree  
9) MD or Law degree _ 
TOTAL ANNUAL INCOME FOR FAMILY 
UP to $20,000 _ 
$20,000 to $35,000 _ 
$35,000 to $50,000  
$50,000 to $75,000 _ 
Above $75,000 _ 
II. Fill in the following blanks with appropriate 
information. 
a) Number of persons in your family _ 
b) Occupation  
c) Age: 30-34_ 35-39_ 40-44_ 
45-49_ 50-54_ Over 55_ 
d) City/town in which you were born  
e) State in which you were born  
f) Country in which you grew up 
(if not USA) ____ 
g) State where you lived while growing up  
h) Country in which you grew up 
(if not USA) ___ 
i) City and state which you presently call 
home _____ 
j) Number of years you have lived in your present 
city or town __-_ 
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H24• When you think about the places where you have 
lived, gone to school or worked, were mostly Blacks 
or Whites there? CIRCLE THE NUMBER BENEATH THE 
APPROPRIATE BOX FOR EACH STATEMENT 
a. Think about 
the grammar 
or elementary 
school you 
went to. 
b. How about 
the junior 
high school 
you went to? 
c. The high 
school you 
went to? 
d. Your present 
e. The church 
or place of 
worship you 
go to? 
f. Your present 
work place, 
if employed? 
All 
Blacks 
1 
Mostly 
Blacks 
2 
About 
Half 
Blacks 
3 
Mostly 
Whites 
4 
Almost 
All 
Whites 
6 
Does 
Not 
Apply 
6 
1 2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6 
1 
> 
2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6 
(Questions on Part II are taken from a National Survey of 
Black Americans compiled by J. Jackson and G. Gurin, 1979). 
IDENTIFYING INFORMATION 
NAME _ 
ADDRESS _ 
PHONE NUMBER 
STUDENT DEMOGRAPHIC INFORMATION 
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Place a check (,/) on the appropriate line. 
a. Male _ 
Female  
b. Presently living with: 
Mother _ 
Father  
Both Parents _ 
Other adult(s) (indicate whom) _ 
c. Educational Level (Grade Placement): 
Freshman _ 
Sophomore  
Junior _ 
Senior  
d. Total Annual Income for Family: 
Up to $20,000 _ 
$20,000 to $35,000 _ 
$35,000 to $50,000 _ 
$50,000 to $75,000  
Above $75,000 _ 
II. Fill in the following blanks with the appropriate 
information. 
a. Age _ 
b. Number of persons in your family _ 
c. City or town in which you were born _ 
d. State in which you were born  
e. Country in which you were born 
(if not USA) ■ 
f. State where you lived most of the time while 
growing up ___ 
g. Country in which you grew up 
(if not USA) ____ 
h. City and state which you presently call 
home___ 
i. Number of years which you have lived in your 
present city/town ___ 
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H24. When you think about the places where you have 
lived, gone to school or worked, were mostly Blacks 
or Whites there? CIRCLE THE NUMBER BENEATH THE 
APPROPRIATE BOX FOR EACH STATEMENT. 
a. Think about 
the grammar 
or elementar; 
school you 
went to. 
b. How about 
the junior 
high school 
you went to? 
c. The high 
school you 
d. Your present 
e. The church 
or place of 
worship you 
go to? 
f. Your present 
work place, 
if employed? 
All 
Blacks 
1 
Mostly 
31acks 
2 
About 
Half 
Slacks 
3 
Mostly 
Whites 
4 
Almost 
All 
Whites 
5 
Does 
Not 
Apply 
6 
1 2 3 4 5 6 
1 2 3 4 5 6 
1 
> 
2 3 4 5 6 
1 
? 
2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6 
(Questions on Part II are taken from a National Survey of 
Black Americans compiled by J. Jackson and G. Gurin, 1979). 
NAME _ 
ADDRESS _ 
PHONE NUMBER 
IDENTIFYING INFORMATION 
APPENDIX C 
Instrument (BIS) 
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i 
BLACK IDENTIFICATION 
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BLACK IDENTIFICATION SCALE (BIS) 
INSTRUCTIONS 
This is a questionnaire designed to look at the degree to 
which you identify, or relate to certain aspects of life 
which are specifically related to Black Americans. The 
questionnaire is composed of three parts. Statements in 
Part I and III are followed by several choices which 
indicate the extent to which you agree or disagree. 
Remaining statements (in Part II) are followed by the 
choices of True or False. THIS IS NOT A TEST. So, 
naturally, no answer will be thought of as right or 
wrong. Your choice should be the one closest to what 
you really believe or feel. Please answer all statements 
honestly. 
Part I. CIRCLE THE CHOICE CLOSEST TO YOUR FEELINGS 
Your choices are: 
Strongly Agree (1) 
Agree (2) 
Neutral or Undecided (3) 
Disagree (4) 
Strongly Disagree (5) 
EXAMPLE: 
1 . My opinions are important. 1 2 3 4 5 
Part II. CIRCLE THE CHOICE CLOSEST TO YOUR FEELINGS 
Your choices are: True (T) 
False (F) 
EXAMPLE: 
2. I watch Bill Cosby's show each week 
Part III. CIRCLE THE NUMBER OF YOUR CHOICE 
Your choices are: Very True. 1 
Somewhat True. 2 
A Little True. 3 
Not True At All.4 
EXAMPLE: 
3. Learning is fun 1 2 3 4 
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PaPt X’ *ndicate to w^at extent you agree with 
the following statements. (CIRCLE YOUR CHOICE). 
CHOICES: Strongly Agree. i 
Agree. 2 
Neutral or Undecided.... 3 
Disagree. 4 
Strongly Disagree. 5 
1. I am interested in learning about 
Black History. 1 2 3 4 5 
2. I seldom think about being Black. 1 2 3 4 5 
3. Organizations which assist Blacks 
are important. 1 2 3 4 5 
4. If I were looking for a place of 
worship, I would want it to have a 
Black minister and members. 1 2 3 4 5 
5. I do not like "soul food". 1 2 3 4 5 
6. I feel a responsibility to support 
Black enterprise. 1 2 3 4 5 
7. I look forward to being entertained by 
Black artists (i.e., singers, actors)... 12345 
8. I would be uncomfortable if no other 
Blacks resided in my neighborhood. 1 2 3 4 5 
9. Blacks should not vote for political 
candidates who are insensitive to 
their issues. 1 2 3 4 5 
10. Black men and women should be 
supportive of each other.. 
11. I am proud to be a Black individual... 
12. I enjoy sharing Black culture with 
ot ers. 
13. I am interested in materials which 
pertain to Blacks (i.e., books, 
articles, magazines, etc.)  
14. I would always want my list of friends 
to include Blacks. 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
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15. 
16. 
17. 
18. 
19. 
20. 
21 . 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
CHOICES: Strongly Agree 
Agree 
Neutral or Undecided 
Disagree 
Strongly Disagree 
We should be actively involved in 
efforts which help to improve the 
quality of life for Blacks. 1 2 3 4 5 
I enjoy Black comedy more than any other 
forms of hu or. 1 2 3 4 5 
A "lighter" skin color does not make one 
Black person more attractive than one 
with "darker" ski . 1 2 3 4 5 
I feel most "at ease" when in the company 
of other Blacks. 1 2 3 4 5 
I am embarrassed whenever I hear Blacks 
use dialect (non-standard English). 1 2 3 4 5 
I am generally willing to use my talents 
or influence to help other Blacks. 1 2 3 4 5 
Black people have a responsibility to help 
each other find solutions to common 
problems. 1 2 3 4 5 
If a Black person makes enough money, she/he 
should forget about her/his skin color.. 12345 
Blacks should abandon mannerisms, speech, 
hairstyles, etc., which set them apart 
from non-Blacks. 1 2 3 4 5 
"Natural" (i.e., braids) or "Afro" 
hairstyles are unattractive. 1 2 3 4 5 
I feel proud when I see or hear of an 
outstanding Black individual or group... 12345 
It is important for Blacks to believe 
in and admire other Blacks. 1 2 3 4 5 
Blacks must work to gain their own strong 
effective political base. 1 2 3 4 5 
I am disturbed whenever a person is treated 
unfairly because he/she is Black. 1 2 3 4 5 
162 
29. 
30. 
31 . 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41 . 
CHOICES: Strongly Agree.-j 
Agree.. . .2 
Neutral or Undecided.!.3 
Disagree.. 
Strongly Disagree.5 
I would not consider marrying a person 
of another race. 
It is important for Black youth to have 
Black role models. 
I feel self-conscious about using "Black" 
mannerisms (i.e., intonation, dialect, 
body language). 
All children should study Black History. 12345 
I am sensitive to the struggles of Blacks 
who live in other countries. 1 2 3 4 5 
We should actively work to elect a Black 
political candidate who has the ability 
to do the job well. 1 2 3 4 5 
I would not consider attending a Black 
college or university. 1 2 3 4 5 
In a new situation (one in which safety 
is not an issue), I tend to seek out 
other Blacks. 1 2 3 4 5 
Black youth should be encouraged to 
participate in activities with other 
Blacks. 1 2 3 4 5 
Problems continue to exist which demand 
that Blacks pull together as a group.... 12345 
Blacks (born in America) should be open 
to relationships with Blacks who come to 
the U.S. from other countries. 1 2 3 4 5 
I would feel comfortable dating a person 
who is not Black. 1 2 3 4 5 
If I saw a younger Black person making a 
mistake I would feel a particular 
responsibility to offer my help. 
(My safety is not in question). 1 2 3 4 5 
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CHOICES: Strongly Agree.i 
Agree.. 
Neutral or Undecided... 3 
Disagree.. 
Strongly Disagree.5 
42. Blacks who are successful should assist 
ones who are attempting to improve 
their lives. 1 2 3 4 5 
43. I become self-conscious when I am the only 
Black person in a group. 1 2 3 4 5 
44. A Black school (one with primarily Black 
staff and students) can provide an 
excellent education. 1 2 3 4 5 
45. I do not believe that being Black has had 
much of an influence on my life. 1 2 3 4 5 
46. I could never totally act "myself" 
around non-Blacks. 1 2 3 4 5 
47. A Black person with "broad" features 
(nose or lips) must work hard to be 
attractive. 1 2 3 4 5 
48. Given two political candidates, equally 
acceptable for an office, I would vote for 
a Black candidate over a non-Black one.. 12345 
PART II. PLEASE INDICATE WHETHER THE FOLLOWING 
STATEMENTS ARE TRUE OR FALSE. CIRCLE YOUR 
CHOICE. 
49. When I enter a roomful of strangers, I 
notice whether other Blacks are present...T_F 
50. I do not observe special holidays which 
highlight the accomplishments of Blacks...T_F 
51 . I look to other Blacks for my primary 
emotional support.T-F 
52. Whenever possible, I watch T.V. programs 
which focus on Black issues (i.e., 
documentaries or specials).T-F 
53. I review the platform of any political 
candidate who is Black.T-F 
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54. 
55. 
56. 
57. 
58. 
59. 
60. 
61 . 
62. 
63. 
64. 
65. 
66. 
67. 
68. 
69. 
I generally challenge negative comments or 
stereotypes which are made about Blacks...T 
I routinely encourage Black youth to 
fully develop their talents. t 
I initiate opportunities to interact with 
other Blacks. 
When a Black person joins a group I belong to, 
I try to make him/her feel comfortable....T 
I subscribe to no Black publications.T 
I have some form of Black art in my 
ho e. t 
During the past year, I have donated 
money to at least one organization which 
assists Blacks.T F 
I regularly read books or articles 
about Blacks.T F 
During the past year, I have attended at 
least one workshop or seminar which was 
related to issues affecting Blacks.T_F 
I belong to no Black, social 
organizations.T_F 
I work in my community (or nearby community) 
to improve conditions for Blacks.T_F 
During the past year, I have attended at least 
one stage production (i.e., concert or play) 
to see Blacks performing.T_F 
Whenever possible, I share experiences which 
help others to understand what it is like 
to be a Black American.T_F 
I do not stay up-to-date on national 
issues which concern Blacks.T_ 
I consistently try to be a positive role 
model for other Black youth or adults.T 
Over the past year, I have volunteered to 
help a Black person(s) who is not a friend 
or family member.T 
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70. I have relied on the services of a Black 
professional (i.e., plumber or doctor) 
during the past 12 months. 
71 . Sometimes I feel that only another Black 
person can really understand my feelings..T 
72. I have helped an older Black person to 
feel appreciated. T 
73. I have shared my skills with another 
Black person (at work or school).j f 
74. I do not feel that I have been restricted 
from any opportunity because of my race...T_F 
75. When I meet a new person, I generally 
notice whether she/he is Black.T F 
76. I have been a reliable friend to at least 
one Black person of the opposite sex.T F 
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PART III Many efferent words have been used to describe 
Black people in general. Some of these words 
describe good points and some of these words 
describe bad points. How true do you think 
each of these words is in describing most 
Black people. CIRCLE THE NUMBER BENEATH 
YOUR CHOICE. 
a. How true do you 
think it is that 
most people keep 
trying? Would 
you say it is 
very true, some¬ 
what true, a 
little true, or 
not true at all 
for most Black 
people? 
b. How true do you 
think it is that 
most people love 
their families? 
c. are ashamed of 
themselves? 
are lazy 
neglect their 
families? 
f. are lying or 
trifling? 
Very 
True 
<1) 
Somewhat 
True 
(2) 
A little 
True 
<3) 
Not True 
At All 
(4) 
g. are hardworking? 
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Very 
T rue 
(1 ) 
Somewhat 
True 
(2) 
A Little 
T rue 
(3) 
Not True 
At All 
(4) 
h. do for others? 1 2 3 4 
i. give up 
easily? 1 2 3 4 
j. are weak? 1 2 3 4 
k. are proud of 
themselves? 1 2 3 4 
1. are honest? 1 2 3 4 
m. are selfish? 1 2 3 4 
n. are strong? 1 2 3 4 
(Part III has been taken from the National Black Survey, 
J. Jackson and G. Gurin, 1979.) 
ALL DONE!!!!!! Now, that wasn't so bad, was it?????? 
Please check off the following items: 
_ All questions have been answered. 
_ Responses chosen were the closest to your beliefs. 
Please include any comments which you would like to share 
on the next page. Thank you for participating. 
COMMENTS 
APPENDIX D 
Distribution of Scores for Individual BIS Sections 
(Tables 53 through 55) 
Table 53 
Distribution of BIS Scores for All Participants 
on Section I 
Score_Frequency_%_Cum \ 
122 1 .4 .4 
137 1 .4 .8 
140 1 .4 1.3 
144 1 .4 1.7 
145 1 .4 2.1 
149 2 .8 2.9 
151 2 .8 3.8 
152 1 .4 4.2 
155 2 .8 5.0 
159 1 .4 5.5 
160 1 .4 5.9 
161 1 .4 6.3 
163 1 .4 6.7 
166 2 .8 7.6 
167 1 .4 8.0 
168 4 1.7 9.7 
169 3 1.3 10.9 
170 7 2.9 13.9 
171 3 1.3 15.1 
173 1 .4 15.5 
174 4 1.7 17.2 
175 2 .8 18.1 
176 4 1.7 19.7 
177 6 2.5 22.3 
178 1 .4 22.7 
179 5 2.1 24.8 
180 3 1.3 26.1 
181 6 2.5 28.6 
182 3 1.3 29.8 
183 4 1.7 31.5 
184 5 2.1 33.6 
185 3 1.3 34.9 
186 5 2.1 37.0 
187 6 2.5 39.5 
188 8 3.4 42.9 
189 2 .8 43.7 
190 6 2.5 46.2 
191 5 2.1 48.3 
192 6 2.5 50.8 
193 10 4.2 55.0 
continued 
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Table 53 (Continued) 
Score frequency % Cum. * 
194 4 1.7 56.7 
195 6 2.5 59.2 
196 5 2.1 61.3 
197 5 2.1 63.4 
198 2 
.8 64.3 
199 4 1.7 66.0 
200 5 2.1 68.1 
201 5 2.1 70.1 
203 6 2.5 72.7 
204 3 1.3 73.9 
205 3 1.3 75.2 
206 5 2.1 77.3 
207 2 .8 78.2 
208 4 1.7 79.8 
209 2 .8 80.7 
210 7 2.9 83.6 
211 6 2.5 86.1 
212 7 2.9 89.1 
213 2 .8 89.9 
214 3 1.3 91 .2 
215 3 1 .3 92.4 
216 1 .4 92.9 
217 5 2.1 95.0 
218 2 .8 95.8 
220 2 .8 96.6 
221 2 .8 97.6 
222 1 .4 97.9 
223 1 .4 98.3 
224 1 .4 98.7 
225 1 .4 99.2 
226 1 .4 99.6 
229 1 .4 100.00 
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Table 54 
Distribution of BIS Scores on Section II 
Score frequency % Cum \ 
5 1 .4 .4 
7 2 .8 1.3 
8 4 1.7 2.9 
9 1 .4 3.4 
10 1 .4 3.8 
11 4 1.7 5.5 
12 5 2.1 7.6 
13 5 2.1 9.7 
14 10 4.2 13.9 
15 3 1.3 15.1 
16 8 3.4 18.5 
17 11 4.6 23.1 
18 13 5.5 28.6 
19 5 2.1 30.7 
20 14 5.9 36.6 
21 26 10.9 47.5 
22 26 10.9 58.4 
23 13 5.5 63.9 
24 18 7.6 71.4 
25 22 9.2 80.7 
26 18 7.6 88.2 
27 16 6.7 95.0 
28 12 5.0 100.0 
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Table 55 
Distribution of BIS Scores on Section III 
Score frequency % Cum.\ 
30 1 
.4 
.4 
31 4 1.7 2.1 
33 1 
.4 2.5 
35 4 1.7 4.6 
36 2 
.8 5.5 
37 4 1.7 7.1 
38 7 2.9 10.1 
39 13 5.5 15.5 
40 15 6.3 21.8 
41 16 6.7 28.6 
42 13 5.5 34.0 
43 20 8.4 42.4 
44 23 9.7 52.1 
45 13 5.5 57.6 
46 14 5.9 63.4 
47 18 7.6 71.0 
48 11 4.6 75.6 
49 11 4.6 80.3 
50 9 3.8 84.0 
51 9 3.8 87.8 
52 7 2.9 90.8 
53 5 2.1 92.8 
54 8 3.4 96.2 
55 2 .8 97.1 
56 7 2.9 100.0 
APPENDIX E 
Summary: Results of the Hypotheses Testing 
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Summary of The Hypotheses Testing 
Hypothesis I 
Groups: Northeastern Parents and Teenagers 
P=.0000 
Results: Ethnic and racial identification, as 
measured by the BIS, was significantly higher 
for parents than for their teenagers. 
Hypothesis II 
Groups: Northeastern Fathers and Mothers (All 
Adults) 
P=.8029 
Results: Ethnic and racial identification, as 
measured by the BIS, was found to be similar for 
both groups of adult participants. 
Hypothesis III 
Groups: Northeastern Fathers and Daughters 
P-.0005 
Results: Ethnic and racial identification, as 
measured by the BIS, was found to be significantly 
higher for fathers than for their daughters. 
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Hypothesis IV 
Groups: Northeastern Fathers and Sons 
P=.0008 
Results: Ethnic and racial identification, as 
measured by the BIS, was found to be significantly 
higher for fathers than for their sons. 
Hypothesis V 
Groups: Northeastern Mothers and Daughters 
P=.0004 
Results: Ethnic and racial identification, as 
measured by the BIS, was found to be significantly 
higher for mothers than for their daughters. 
Hypothesis VI 
Groups: Northeastern Mothers and Sons 
P=.0011 
Results: Ethnic and racial identification, as 
measured by the BIS, was found to be significantly 
higher for mothers than for their sons. 
Note: Significant differences were also found when 
comparisons were made between BIS scores of the adults 
and a second sample of adolescents who reside in the 
midwestern portion of the country. 
APPENDIX F 
Mean Scores and Main Effects by Region of the Country 
in Which Participants Grew Up 
(Tables 56 and 57) 
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Table 56 
Mean Scores by Regions of Country 
in which Participants Primarily Grew Up 
Section ! I 
NORTH SOUTH MIDWEST WEST NEW ENGLAND NOT U.S. 
191.11 199.40 184.85 195.00 190.43 188.00 
(N=18) (N=45) (N=48) (N=1) (N*122) (N=3) 
Section II 
NORTH SOUTH MIDWEST WEST NEW ENGLAND NOT U.S. 
21 .89 23.20 19.58 17.00 20.65 18.67 
(N=18) (N*45) (N=48) (N=1 ) (N=122) (N=3) 
Section III 
NORTH SOUTH MIDWEST WEST NEW ENGLAND NOT U.S 
44.00 47.00 43.23 50.00 44.61 39.33 
(N-18) (N=45) <N=48) (N=l) (N=122) (N=3) 
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TABLE 57 
Regions in which 
Main Effects by 
Participants Primarily Grew Up 
Source of 
Variation D.F. 
Sum of 
Squares 
Mean 
Squares F 
Signif. 
of F 
Section I 
Main Effects 5 5069.957 1013.991 3.079 .010 
Region 5 5069.957 1013.991 3.079 .010 
Explained 5 5069.957 1013.991 3.079 .010 
Residual 231 76084.532 329.370 
Total 236 81154.489 343.875 
Section II 
Main Effects 5 375.638 75.128 3.096 .010 
Region 5 375.638 75.128 3.096 .010 
Explained 5 375.638 75.128 3.096 .010 
Residual 231 5605.155 24.265 
Total 236 5980.793 25.342 
Section III 
Main Effects 5 466.087 93.217 3.304 .007 
Region 5 466.087 93.217 3.304 .007 
Explained 5 466.087 93.217 3.304 .007 
Residual 231 6518.039 28.217 
Total 236 6984.127 29.594 
APPENDIX G 
Distribution of BIS Scores by Racial Make-up 
of Specific Settings 
(Tables 58 and 59) 
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Table 68 
Anovas, Means and Standard Deviations of BIS Scores of 
Parents by Racial Make-up of Specific Settings 
ELEMENTARY 
Sum of 
D.F. Squares 
Mean 
Square 
F F 
Ratio Prob. 
Between Groups 4 2419.75 604.94 1. 231 .302 
Within Groups 111 54534.05 491.30 
Total 115 56953.79 
Group N Mean S.D. 95% Conf. Int. for Mean 
All Black 46 270.78 20.96 264.558 to 277.007 
Mostly Black 10 263.70 7.47 258.357 to 269.043 
Almost Half 16 266.81 23.30 254.396 to 279.229 
Mostly White 25 258.80 29.39 246.667 to 270.933 
Almost All 
White 19 265.26 17.29 256.929 to 273.597 
Total 116 266.14 22.25 262.045 to 270.203 
Group 
Minimum Maximum 
Score Score 
All Blacks 217.00 
Mostly Blacks 251.00 
Almost Half Blacks 203.00 
Mostly Whites 179.00 
Almost All Whites 234.00 
312.00 
276.00 
294.00 
299.00 
290.00 
continued 
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TABLE 58 (CONTINUED) 
Sum of Mean F F 
JR. HIGH D.F. Squares Squares Ratio Prob. 
Between Groups 4 1509. 77 377.44 .756 .556 
Within Groups Ill 55444. 03 499.50 
Total 115 56953. 79 
Group N Mean S.D. 95% Conf. Int. for Mean 
All Black 40 270.60 21 .21 263.817 to 277.383 
Mostly Black 9 261.11 15.24 249.394 to 272.828 
Almost Half 16 263.88 22.82 251.715 to 276.035 
Mostly White 30 262.50 27.80 252.119 to 272.881 
Almost All 
White 
18 269.50 16.10 261.495 to 277.505 
Total 116 266.14 22.25 262.045 to 270.231 
Racial 
Make-up 
Minimum 
Score 
Maximum 
Score 
All Blacks 217.00 312.00 
Mostly Blacks 231.00 281.00 
Almost Half Black 203.00 294.00 
Mostly Whites 179.00 299.00 
Almost All Whites 234.00 304.00 
continued 
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Table 58 (CONTINUED) 
HIGH SCHOOL D.F 
Sum of 
. Squares 
Mean 
Squares 
F F 
Ratio Prob. 
Between Groups 4 4883.16 1220.79 2.6024 .0398 
Within Groups 111 52070.63 469.10 
Total 115 56953.79 
Group N Mean S.D. 95% Conf. Int. for Mean 
All Black 34 275.85 18.49 269.401 to 282.305 
Mostly Black 7 255.71 18.51 238.597 to 272.832 
Almost Half 17 263.35 22.03 252.026 to 274.680 
Mostly White 40 262.93 26.41 254.479 to 271.371 
Almost All 
White 18 261.611 14.88 254.211 to 269.011 
Not Applic. 00 
Total 116 266.138 22.25 262.045 to 270.231 
Racial Minimum Maximum 
Make-up Score Score 
All Blacks 245.00 312.00 
Mostly Blacks 229.00 277.00 
Allmost Half Blacks 203.00 299.00 
Mostly Whites 179.00 292.00 
Allmost All Whites 234.00 290.00 
continued 
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Table 58 (CONTINUED) 
Sum of Mean F F 
CHURCH D.F . Squares Squares Ratio Prob. 
Between Groups 4 4577.10 1144.28 2.4250 .0522 
Within Groups 111 52376.69 471.86 
Total 115 56953.79 
Group N Mean S.D. 95% Conf. Int. for Mean 
All Black 47 271.83 20.98 265.671 to 277.989 
Mostly Black 39 266.90 22.23 259.692 to 274.103 
Almost Half 0 
Mostly White 4 260.00 10.71 242.961 to 277.039 
Almost All 
White 11 254.55 14.39 244.878 to 264.213 
Not Applic. 15 256.47 27.96 240.985 to 271.948 
Total 116 266.14 22.25 262.045 to 270.231 
Racial 
Make-up 
Minimum Maximum 
Score Score 
All Blacks 217.00 312.00 
Mostly Blacks 195.00 304.00 
Mostly Whites 246.00 272.00 
Almost All Whites 231.00 280.00 
Not Applicable 179.00 289.00 
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Table 59 
Anovas, Means and Standard Deviations of BIS Scores of 
All Participants by Racial Make-up of Specific Settings 
Sum of Mean F F 
ELEMENTARY D.F. Squares Squares Ratio Prob. 
Between 
Within 
Groups 5 
Groups 232 
Total 237 
12670 
129333 
142003 
.07 2534.01 4.546 
.75 557.47 
.82 
.0006 
Qroup N Mean S.D. 95% Conf. Int. for Mean 
All Black 61 266.67 21.94 260.999 to 272.334 
Mostly Black 53 246.34 23.68 239.812 to 252.868 
Almost Half 36 257.19 24.98 248.743 to 265.646 
Mostly White 48 254.79 23.88 247.858 to 261.725 
Almost All 
White 40 258.03 24.36 250.236 to 265.814 
TOTAL 238 256.70 24.48 253.576 to 259.828 
Group 
Minimum 
Score 
Maximum 
Score 
All Blacks 217.00 312.00 
Mostly Blacks 176.00 289.00 
Almost Half Blacks 190.00 295.00 
Moslt y Whites 179.00 299.00 
Almost All Whites 181.00 296.00 
continued 
Table 59 (Continued) 
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JR. HIGH D. 
Sum of 
F. Squares 
Mean F F 
Squares Ratio Prob. 
Between Groups 5 14491 .49 2898.30 5. 2733 .0001 
Within Groups 232 127512 .33 549.62 
Total 237 142003 .82 
Group N Mean S.D. 95% Conf Int. for Mean 
All Black 54 264.48 24.22 257.871 to 271.092 
Mostly Black 56 245.11 24.80 238.466 to 251.748 
Almost Half 38 254.74 20.78 247.905 to 261.568 
Mostly White 53 257.45 26.42 250.170 to 264.736 
Almost All 
White 33 266.15 17.27 260.027 to 272.277 
Not Applic. 4 244.75 15.97 219.345 to 270.155 
TOTAL 238 256.70 24.48 253.576 to 259.828 
Group 
Minimum 
Score 
Maximum 
Score 
Blacks 216.00 312.00 
Mostly Blacks 176.00 284.00 
Almost Half Blacks 203.00 295.00 
Mostly Whites 179.00 299.00 
Almost All Whites 230.00 304.00 
Not Applicable 229.00 263.00 
continued 
Table 59 (Continued) 
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Sum of Mean F F 
HIGH SCHOOL D.F. Squares Squares Ratio Prob. 
Between Groups 4 18732.99 4683.25 8.8520 .0000 
Within Groups 233 123270.83 529.06 
Total 237 142003.82 
Group N Mean S.D. 95% Conf. Int. for Mean 
All Black 40 273.38 19.15 267.250 to 279.500 
Mostly BlacK 67 246.90 22.37 241.438 to 252.353 
Almost Half 39 252.33 23.92 244.578 to 260.088 
Mostly White 62 259.32 26.18 252.675 to 265.970 
Almost All 
White 30 256.63 20.67 248.917 to 264.350 
TOTAL 238 256.70 24.48 253.576 to 259.828 
Minimum Maximum 
Group Score Score 
All Blacks 236.00 312.00 
Mostly Blacks 176.00 295.00 
Almost All Blacks 190.00 299.00 
Mostly Whites 179.00 296.00 
Almost All Whites 181.00 290.00 
continued 
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Table 59 (Continued) 
Source D.F 
Sum of 
Squares 
Mean 
Squares 1 
F F 
Ratio Prob. 
Between Groups 5 6103.69 1220.74 2 .0840 .0682 
Within Groups 232 135900.13 585.78 
Total 237 142003.82 
Group N Mean S.D. 95% Conf. Int. for Mean 
All Black 99 260.75 23.04 256.152 to 265.343 
Mostly Black 77 256.42 27.42 250.191 to 262.640 
Almost Half 3 240.67 6.81 223.757 to 257.576 
Mostly White 6 257.33 15.17 241.409 to 273.258 
Almost All 
White 19 257.74 16.28 249.891 to 265.583 
TOTAL 238 256.70 24.48 253.576 to 259.828 
Minimum Maximum 
Group Score Score 
All Blacks 207.00 312. 00 
Mostly Blacks 176.00 304. 00 
Almost All Blacks 233.00 246. 00 
Mostly Whites 233.00 272. .00 
Almost All Whites 230.00 283 .00 
Not Applicable 179.00 289 
o
 
o
 
■ 
APPENDIX H 
Correlations of Individual BIS Items 
to Total BIS Scores 
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Correlations of Individual BIS Items 
To Total Bis Scores 
Ninety questions were administered to the participants 
of the study, including Section III from the National 
Survey, (Jackson and Gurin, 1979). Individual questions 
were correlated with the total BIS score to determine 
which items could be eliminated to produce a more refined 
instrument. Nine of the questions were not found to cor¬ 
relate (positively or negatively) at the .0001 level of 
confidence. These items are presented below according to 
sections. 
Section I (Questions 1 through 48): 
16. I enjoy Black comedy more than any other forms of 
humor. 
19. I am embarrassed whenever I hear Blacks use dialect 
(non-standard English). 
40. I would feel comfortable dating a person who is 
not Black. 
43. I become self-conscious when I am the only Black 
person in a group. 
46. I could never totally act "myself- around 
non-Blacks. 
Section II (Questions 49 through 76): 
All questions correlated at the .0001 level. 
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Section III (Questions 77 through 90) 
(Options: 1) Very True, 2) Somewhat True, 3) Slightly 
True, 4) Not True At All) 
78. Most Black people love their families. 
79. Most Black people are ashamed of themselves. 
87. Most Black people are proud of themselves. 
90. Most Black people are strong. 
All other BIS questions correlated at the .001 level 
of significance (1-tailed). One question correlated in a 
negative maner with the total BIS score: 
29. I would not consider marrying a person of 
another race. 
Thus,it appears that the BIS could be somewhat 
shortened by nine questions without significant compromise 
of the instrument. 
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Table 60 
Census Information for the Towns of Participants 
Towns Population 
Median 
Income 
% of 
Blacks 
No. of 
Participant 
#1 132,683 11 ,513 33.8 80 
#2 60 475 24,843 1 .3 7 
#3 51,512 19,314 3.4 6 
#4 29,735 19,842 1 .3 5 
#5 29,300 23,143 .7 2 
#6 27,627 28,271 .5 4 
#7 27,300 23,703 10.0 11 
#8 22,796 31,565 1 .3 4 
#9 20,223 24,227 29.0 73 
#10 13,175 31,565 . 1 5 
Note: Median Income and percentage of Blacks is from 
1980 census information. All other figures are 
from data updated during 1987. 
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